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Abstract 

Young people have the highest stake in the future of the planet. As educators 

and researchers, we must consider our role in envisaging possible futures with 

the youth of today. It is proposed that the first step in this task is to listen to 

the experiences of youth climate activists. This study begins that process using 

a methodology inspired by narrative inquiry. The Youth Strike 4 Climate (YS4C) 

movement has successfully used a powerful narrative to mobilise youth 

activists on a global scale against the perceived inaction of world leaders in the 

face of an existential threat. The meta-narrative, which draws on emotive 

language and concepts of inter-generational justice, is termed the ‘stolen 

future’ narrative for the purposes of this study. It is used as a framework 

through which to investigate the vital components of the YS4C story and to 

imagine the lifespace of the study. Subsequently, the lived experiences of five 

participants from Bristol YS4C are explored through narrative inquiry. In this 

report the five narratives are re-told and analysed and comparisons are drawn 

between the meta-narrative and the lived experiences of the individuals. It is 

found that the stories as told by the participants provide a richer, 

contextualised understanding of the lived realities of the activists than the 

meta-narrative offers. The findings reveal conflicting notions of youth role 

within the movement, as well as gaps in emotional intelligence. The level of 

nuance evident in the findings demonstrates the need for open participatory 

methods of research which place the emphasis on real lived experiences and 

attend to issues of place, sociality and temporality. From these findings, 

further steps towards the collaborative task of world-building are proposed. 
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Prelude 

It is a wet, rainy Friday in February. The kind of day that I would usually stay inside if possible. I cycle 

into Bristol city centre with a bamboo pole gripped across my handlebars, cardboard placard taped 

to the end. As I approach the city centre, I notice vast swathes of people, many with homemade 

signs like mine. There are streams of them. I park my bike at the waterfront and turn around to 

watch the people advancing – it’s a river now! They flow as one, never ceasing. It’s as if the incessant 

rain has flooded the streets but instead of water rising, it’s people! 

There is a buzz of excitement. I can hear the loudspeakers from where I’m standing. My colleague 

arrives to meet me – our school has closed for the day (what a thrill when the message came 

through late last night!). We make our way excitedly onto College Green, it’s absolutely packed and 

already becoming a quagmire. But we don’t care. We find a spot beneath a huge tree and wait 

eagerly for the one person we are all here to see.  

Greta Thunberg. When she finally appears on the stage, she is so tiny that I can barely see her above 

the sea of umbrellas. She’s wearing her trademark yellow cagoule. She keeps the speech short but 

sharp. ‘Let’s march’ she concludes. As she leaves the stage my colleague and I slip out of the square 

in an attempt to momentarily escape the crowds. As we round the corner we almost collide with the 

start of the procession - a line of Youth Strikers holds a huge banner across the road, with Greta at 

its centre. A samba band follows them and we join in right behind. The swathes of protestors are 

held back by stewards but as we pass, they are suddenly released and come flooding down to join 

us. As we proceed, I spot many familiar faces among the crowds. At every window there are people 

waving. I see many of my students – some on top of bus stops leading the chants. I lose my colleague 

but it doesn’t matter. I’m not alone.  

(Youth Strike 4 Climate rally, Bristol, 28.02.20) 
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1. Introduction  

 Research Background  

The 2018 Intergovernmental Panel on Climate Change report revealed the extent of the climate and 

ecological emergency (CEE) to be worse than previously believed with global warming set to reach a 

catastrophic 3°C of warming according to current trajectories (IPCC, 2018). The scientific consensus 

has reached almost unanimous agreement that these impacts are cause by humans (Cook, et al., 

2016). It has also become widely acknowledged that future risks and uncertainties will have to be 

managed by the youth of today, hence the stakes are particularly high for them (O'Brien, et al., 

2019). In their 2020 book ‘The Future We Choose’, Figueres and Rivett-Carnac set out a pathway to a 

regenerative future: it is a world-building project which requires a complete shift in mindset and 

depends entirely on collaboration. Since 2018, youth around the globe have been calling out the lack 

of action regarding the CEE and making their voices heard like never before. 

The Youth Strike 4 Climate (YS4C) movement marks an unprecedented mass mobilization of young 

people around the globe, shattering perceptions of youth as disengaged from civil action (Han & 

Ahn, 2020). March 15th 2019 saw actions in 1,700 cities involving an estimated 1.4 million people 

(Carrington, 2019). While environmental activism is not a new phenomenon, this wave of direct 

action signifies a fresh burst of energy for the climate movement (Thomas, et al., 2019). The YS4C 

movement was initially sparked by the Swedish school pupil, Greta Thunberg, who decided to strike 

alone every Friday from August 2018. In the same months that Thunberg’s school strikes began to 

gain media attention, Extinction Rebellion (XR) was formed. The two movements share similar aims 

but operate in distinct ways; XR is multi-generational, uses tactics of mass civil disobedience 

including mass arrest and operates through autonomous cell-like affinity groups. 

Since the YS4C movement began, the mainstream narrative around climate change has shifted. This 

shift can be demonstrated by the increased frequency of climate related news stories, as well as 
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changes in the terminology used. Global media outlets made 93,800 mentions of Greta Thunberg 

between 20 to 26 September 2019 (Munawar, 2019). The Guardian replaced the term ‘climate 

change’ with terms like ‘climate emergency, crisis and breakdown’ (Carrington, 2019). Additionally, 

the terms ‘climate strike’ and ‘climate emergency’ became the 2019 words of the year in the Collins 

and Oxford dictionaries respectively (BBC newsround, 2019; BBC News, 2019). 

 Personal Interest 

I consider myself an environmental activist. In February 2019 I became an active member of an XR 

affinity group as well as a local group coordinator. My own activism has also influenced my work as a 

Maths teacher, in that I seek to bring in issues of social and environmental justice into the classroom 

wherever possible. In my current school I founded the Youth Environmental Society following 

Thunberg’s visit to Bristol in February 2020.  

 Research Rationale 

As Emmanuel Macron, the French president, put it “we cannot allow our youth to strike every Friday 

without action” (Milman & Smith, 2019). As an educational researcher I share the sentiment, as do 

many academics; in a joint letter, 22 scientists called for colleagues across all sectors to support the 

youth climate protestors (Hagedorn, et al., 2019). Thomas et al. (2019) encourage educators to 

examine their own role “in both taking action on climate change and cultivating the conditions for 

youth political participation” (p.99). Furthermore, O’Brien et al. (2019) express the need for support 

from teachers in the form of education which inspires critical reflection. Additionally, I would add 

that the emotional burden of facing an existential threat is not something that should be borne by 

the youth alone. Hence, as educators, we have roles to play both in preparing and supporting young 

citizens for the challenges ahead.  
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 Research Aims and Intentions 

In the words of Bowman (2019), “climate action is more than protest: it is also a world-building 

project” (p.296). That project will take cooperation and resources: youth may have the necessary 

vision, but they lack political power and tools. This study is intended as a first step towards the 

collaborative task of world-building. I propose that to lay the foundations, researchers and educators 

first need to attend to the present experiences of youth activists. This means looking past the 

narrative presented by the YS4C movement and listening to the experiences of individual activists. 

My aim is to contribute by preparing the ground for envisaging possible futures. 

Appendix 1.1 shows initial ideas for research questions which will be explored further in chapter 4. 

 Research Design 

Top-down information flows have tended to dominate in climate change narratives (Tanner, 2010). 

Bowman (2019) suggests research should take an open, more participatory approach. Hence, the 

methodological approach chosen is narrative inquiry, in which the experiences of individuals are 

collected in the form of narrative data. The meaning-making process is a collaborative effort 

between the researcher and narrator through the telling and retelling of the stories, as well as the 

reader who in turn adds their own interpretation (Clandinin & Connelly, 2000).  

1.5.1 Title and Terms  

The focus of the research is the Youth Strike 4 Climate (YS4C) movement and the experiences of the 

Youth Climate Strikers. ‘You are stealing our future’ is a quote from a speech by Great Thunberg at 

U.N. Climate Summit plenary session in Poland in 2018 (DemocracyNow!, 2018). YS4C is used as a 

collective term to refer to all youth climate activist groups using school striking as a tactic. 

Throughout this report, the term ‘activist’ shall be used, although not all Strikers self-define in this 

way, as will be shown in chapter 5.   
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The researcher’s conceptions of narrative inquiry and experiences will be explained in chapter 2. The 

choice to include the place and year in the title reflect the importance of place and temporality to 

this type of inquiry, again this will be explored in chapter 2. 

1.5.2 Interest in Narrative 

As Monbiot (2017) says, “stories are the means by which we navigate the world” (p.1). Listening to 

the stories of young activists is the first step in opening up a dialogue as to how we can act as 

supportive allies. However, my interest in narrative goes beyond the phenomenon which I am 

investigating in the form of data in this inquiry. It is the narrative that has been used to unite the 

YS4C movement on a global scale which intrigues me and convinces me of the power of stories. This 

narrative will be explored in depth in chapter 3.  

1.5.3 The Focus on Greta Thunberg 

Thunberg will be referred to at multiple points in this study. Her words are taken to embody the 

YS4C movement, resembling the work of Holmberg and Alvinius (2020). This is a somewhat 

problematic notion, given that many young activists are carrying out the same type work and receive 

far less attention, including those on the frontlines of the CEE in the Global South, as has been noted 

by Thunberg (Nikolic, 2019). However, for the purposes of this small-scale study, there is not the 

scope to include reference to multiple figures. Additionally, the lack of extant academic research into 

other prominent youth activists creates a difficulty. Hence it is considered appropriate to emulate 

other studies which take the words of Thunberg to represent the wider movement.  

1.5.4 Planning Research during COVID-19 

Since March 2020, events have unfolded rapidly around the world. The COVID-19 pandemic has 

altered the entire design of this research. The lockdown drastically changed the way we live, work, 

learn and communicate (Killgore, et al., 2020). The unprecedented six-month-long school closures 
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have rendered the concept of ‘school strikes’ meaningless, at least temporarily. As a researcher, I 

found the original research design no longer resonated and the entire inquiry needed to be 

reimagined (see Appendix 1.2 for my research journey).  

 Overview of Chapters 

To orient the reader, the next chapter shall present the methodological approach of narrative 

inquiry. Chapter 3 will then explore the literature regarding the youth climate activism. Chapter 4 

will outline the specific methods used in this inquiry and the following chapter will present and 

discuss the findings. Finally, chapter 6 will offer conclusions, bringing the focus back to the 

educational research community and indicating avenues for further investigation.  
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2 Exploring the Methodological Approach: Narrative Inquiry 

This chapter will explore the key theoretical features of the chosen methodological approach of 

narrative inquiry (henceforth, NI). It will end by beginning the process of designing the present 

inquiry. The specific methodology and research tools will be presented in Chapter 4.  

 What is Narrative Inquiry? 

NI has emerged from the view that humans live storied lives and the stories we tell about ourselves 

and others shape our lives, becoming our stories to live by (Clandinin & Connelly, 2000). NI is 

comprehended as the study of experience as story (Connelly & Clandinin, 2006). Narrative refers to 

both the phenomenon under study, as well as the method used to conduct the research (Clandinin, 

2006; Coulter & Smith, 2009; Clandinin & Connelly, 2000). It has been suggested that all inquiry is in 

fact narrative (Hendry, 2010).  

For the purposes of this study, NI is conceived of as a specific theoretical approach to exploring the 

stories people live and tell (Clandinin & Connelly, 2000). Clandinin and Connelly have been the most 

influential scholars in the design of this inquiry and many of their works have been used as guidance.  

 Theoretical Perspective 

My personal ontological perspective is aligned with a constructivist paradigm, which asserts that the 

“social phenomena making up our social world are only real in the sense that they are constructed 

ideas” (Matthews & Ross, 2010, p. 25). Furthermore, for the purposes of this study it is appropriate 

to explicitly state the ontological commitment to a Deweyan view of experience as explored in the 

next section (Clandinin & Murphy, 2009). Through the constructivist lens, it is the people involved in 

social interactions, or social actors, who attribute meaning to their experiences. The natural 

epistemological position stemming from the constructivist paradigm is interpretivism, which 
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“requires an interpretation by the observer of the meaning which the actor gives to his 

behaviour”  (Carr & Kemmis, 1986, p. 88). NI is concerned with interpreting rather than explaining, 

hence it is well-suited to the constructivist paradigm (Coulter & Smith, 2009). As a member of the 

social world, I myself will bring my own meanings and understandings to the study (Matthews & 

Ross, 2010). 

 Features of Narrative Inquiry 

 In this approach, the notion of experience is derived from John Dewey’s pragmatic philosophy. 

Experience is conceived of as the interplay of two main components - interaction and continuity 

(Hutchinson, 2015). Interaction refers to the idea that people cannot simply be understood as 

individuals, they are part of a social context. Continuity means “each point has a past experiential 

base and leads to an experiential future” (Clandinin & Connelly, 2000, p. 2). Clandinin and Connelly 

expanded on this conceptualisation with the addition of what they consider a third essential element 

– situation, or place. Hutchinson (2015) supports this with the claim that “separating experience 

from place is an act of silencing the lives and stories that exist within that place” (p. 14). This led to 

the creation of the metaphoric three-dimensional narrative inquiry space, within which all NI 

research takes place (represented 

diagrammatically by the researcher in Figure 2.1). 

Hence, every NI should consider all of the following 

factors: the personal and social (interaction); past, 

present and future (continuity); place (situation). 

These three ideas are also referred to as 

‘commonplaces’ and are termed sociality, 

temporality and place respectively (Connelly & 

Clandinin, 2006) – which are the terms adopted for 

this study.  
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 Justification of Methodological Approach 

Bowman (2019) indicates the necessity of a more participatory approach to research into young 

people’s climate action and claims, “creative methodologies can aid researchers and young climate 

activists as we imagine, together, worlds of the future.” (p. 296). NI is appropriate for my purposes 

as it strives both to portray experience as well as to question common understandings (Coulter & 

Smith, 2009). Clandinin (2006) put forward the idea that through NI and by listening to young 

people’s stories, we could create the conditions to “change the stories they live by” (p. 52). As 

Monbiot (2017) advocates, we need to tell a new story to get out of this mess. I believe research 

conducted through NI is a first step in that direction.  

 Setting Out  

As a starting point, I wrote down my own narrative beginnings as suggested by Clandinin and 

Connelly (2006) (see Prelude and Appendix 2.1). This process of reflection was necessary to position 

myself in relation to my topic, as shall be explored further in Section 4.5.  

To prepare for the inquiry, my next task was to imagine the lifespace. This requires an exploration of 

the chosen topic and imagined possible participants, as existing in an ever-shifting space (Connelly & 

Clandinin, 2006). In order to more fully imagine the lifespace of the study, a literature review was 

undertaken and will be presented in the next chapter. This was necessarily broad in scope, as in NI it 

is impossible to predict exactly what will surface. Additionally, as YS4C is a movement still in its 

infancy, there is a dearth of specialised academic research. It was subsequently decided to use the 

framing of the YS4C narrative itself to structure the literature review. This acted both as an 

exploration of the specific narrative construction used in YS4C messaging, as well as a delve into the 

specific features of the movement itself.  
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3 Imagining a Lifespace: Literature Review 
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Introduction 

The YS4C movement is made up of many different groups operating under a variety of names and 

with specific local demands. However, there is a sense of collective identity which gives the 

movement its mass global scale (Thomas, et al., 2019). I suggest this has been achieved through the 

use of a powerful common narrative. Greta Thunberg’s speech at the UN Climate Action Summit in 

September 2019 is a prime example of the power of this narrative; both the content of the speech 

and the delivery were full of emotion (see Figure 3.1).  

An investigation of the YS4C meta-narrative is used as a means to theoretically explore the 

movement more generally. For the purposes of this study, this meta-narrative shall be referred to as 

the ‘Stolen Future’ narrative. This chapter begins by summarising the narrative before examining the 

individual components. To clarify, this exploration of the ‘Stolen Future’ story is considered a route 

into the lifespace of the study, rather than a critique of this specific narrative construction. 

Overview of the ‘Stolen Future’ Narrative  

Han and Ahn (2020) used a Narrative Policy Framework to analyse speeches by Greta Thunberg and 

other prominent Youth Strikers, as well as content from YS4C platforms – Figure 3.2 (on next page) 

shows the narrative components they identified. The setting in which the story unfolds is a world in 

the midst of a climate crisis with those in power doing nothing to avert catastrophe. Future 

generations and the Earth itself are the victims, while the story’s villains take on a range of forms, 



12 
 

from past generations to current state leaders and the media. It is up to the Youth Strikers to shift 

the global dialogue and thereby force the action that will save the day.  

 

Structurally, Han and Ahn’s conceptualisation provides the basis for my own interpretation. 

However, alternative views will be presented at each stage. Moreover, there are various elements 

which I believe were overlooked, such as the following: the perception of youth disengagement as a 

backdrop to the narrative; the importance of the psychological impacts of the climate crisis in setting 

the scene; the role of science in the story. Each of these additional components will be presented in 

this chapter at the appropriate point in the narrative.  

 Backdrop: Concern over Youth Disengagement  

Many scholars have pointed to widespread concern about the lack of youth participation in civic and 

political life (Boulianne, et al., 2020; O'Donoghue, 2007; Earl, et al., 2017). Youniss et al. (2002) 

suggest that youth disengagement in traditional politics is common across the globe and note a 
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‘pattern of apathy’ in regards to the lack of youth involvement in formal political systems. Holmberg 

and Alvinius (2020) propose that a Western view of children as lacking in political agency has meant 

that “the power of children has therefore been overlooked” (p.81). This perception of youth as 

disengaged could explain the level of attention which has been generated by the sudden 

unprecedented mobilisation of youth on a global scale.  

Rather than a specific quality of modern youth, problems of social disconnection have also been 

presented as a general reflection of some modern cultures (Yates & Youniss, 1998). It has been 

argued that it is the exclusion of youth from decision-making processes that can lead to 

disengagement - while youth may be given a voice through certain platforms, it does not necessarily 

come with real power (O'Brien, et al., 2019). This notion is supported by Bowman (2019), who claims 

that “society tends to perceive young people as subjects of political engagement more than agents 

of change” (p.299). Bowman goes further to argue that the binary dis/engagement framing itself is 

the problem as it fails to consider the young person as “a political agent in hybrid, shifting and 

complex ways” (p.296). In fact, contemporary political participation can be indicated by multifarious 

acts - such as participatory politics, online activism, boycotts – which often occur outside of formal 

organisations (Earl, et al., 2017; Elliott & Earl, 2018). It is plausible that the traditional dichotomous 

framing fails to account for this. Hence, participation needs to be understood as multifaceted and 

fluid.   

 Setting the Scene of the YS4C Narrative: Disconnect between Crisis and Action 

The setting of the story is a world which is headed for catastrophe with world leaders who are doing 

too little to avert the disaster. The evidence suggests that the biosphere is becoming irreparably 

damaged by human activity and the sixth mass extinction is already underway (Cunsolo & Ellis, 

2018). There is an incongruence between the promises made through the Paris Agreement and what 
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is being achieved in reality (Han & Ahn, 2020). This disconnect between the scientific evidence and 

action from governments is a galvanising force for the climate movement (Thomas, et al., 2019).  

3.2.1 Facing an Existential Threat – Psychological Impacts 

The mental health effects of the CEE are increasingly becoming a part of the discourse (Clayton, et 

al., 2017). A new set of psychological phenomena has emerged as a result of the climate crisis; these 

have been termed “psychoterratic” impacts (Albrecht, 2020). In the context of this research based in 

the UK, these impacts are considered more relevant than direct physical impacts at the current time. 

The anxiety induced by awareness of the extent of climate and ecological breakdown is often termed 

eco-anxiety and is expected to become more common as the planet further destabilises (Hickman, 

2019). Pihkala (2018) comments that eco-anxiety can be felt as a direct impact of an environmental 

problem, such as loss of an area of natural beauty but that is even more common as an indirect 

impact when people feel that climate change is ‘taking away their future’. This is tied into the idea of 

anticipatory grief, which is defined as “grief emergent from anxiety of, or preparation for, future 

losses and mourning for an anticipated future that will likely cease to be” (Cunsolo & Ellis, 2018, p. 

278). The authors recognise that this type of grief may particularly impact children and young 

people, hence it is of particular relevance to this study. 

The emotive language that serves to sustain the wider narrative of YS4C as a social movement is 

often linked to the notions presented here. Jasper (1998) recognised the power of emotion in 

mobilising activists and sustaining social movements. Hence a consideration of the emotional 

responses associated with climate change is important in engaging with the wider narrative.  

 The Villains and Victims in the Story 

The plot of this story is that the villains have failed to act to avoid disaster and therefore future 

generations and the Earth have become victims. The story’s villains take on a range of forms, from 
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past generations to current state leaders and the media. The abstract nature of these roles has been 

identified as a key feature of the movement (Holmberg & Alvinius, 2020). This allows for fluidity in 

pointing the finger of blame. This also has implications for the role of the youth activists themselves 

as they are part of the future generations, as will be considered in the next section.  

Williston (2012) uses ethics to argue that “future people, in spite of their current non-existence, are 

members of our moral community” (p.177), hence we have a moral duty towards them. Indeed, this 

plotline relies heavily on the notion of inter-generational justice, as it is widely recognised that youth 

have the highest stakes in the future of the planet. Hence the inaction of governments today is 

presented as a betrayal of the younger generations. This framing creates a moral shock and outrage, 

which when accompanied with blame is a vital ingredient in mobilising protestors (Jasper, 1998).  

It should be added that this theme of broken promises is not distinct to the climate movement. 

Pickard and Bessant (2018) in discussing the reforms driven by the dominant neoliberal worldview 

claim that “for too many young people, the reality of their (everyday) lives differs quite radically 

from that expectation of a decent future” (p.2). The main difference is that the ‘stolen future’ 

narratives deals with an existential threat which has potential implications for civilisation as a whole.     

 The Protagonists in the Narrative: The Youth Strikers  

Han and Ahn (2020) frame the youth activists as the heroes in the narrative and suggest that “they 

see themselves as agents of change who can improve the status quo in multiple ways” (p.10). The 

accuracy of this depiction of youth activists’ view of themselves as the heroes of the story is 

debateable. At various points in her speeches, Thunberg also acknowledges the limitations on young 

people due to lack of political power and resources (Han & Ahn, 2020). Indeed, mixed messages of 

children are transferred in the global discourse on climate change; at times they are portrayed as 

vulnerable and as victims (Tanner, 2010; Trajber, et al., 2019), and at others as crucial agents for 

change (Holmberg & Alvinius, 2020). In framing future generations as victims, the youth activists are 
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necessarily including themselves in the victim category hence they are playing conflicting roles at 

once. Thunberg herself can be seen to embody this paradox; “the vulnerable-looking young girl 

speaking her version of truth to the most powerful people on earth” (Rowlatt, 2020). This 

juxtaposition creates complexity in the narrative.  

There is another vital element in the YS4C narrative which Han and Ahn overlooked: the role of 

science. The young activists do not purport to hold the answers to the crisis, instead they 

consistently implore politicians to ‘listen to the science’ (Milman & Smith, 2019; Togoh, 2020). This 

rhetoric has been criticised as it is based on various false assumptions: that science is value-free 

(Rayner, 2019); that science can tell us what action to take (Evensen, 2019). Whether or not one 

agrees with this rhetoric, it positions the young activists in a slightly different role than that 

suggested by Han and Ahn. In this depiction, YS4C is a movement of alarm ringers reminding 

politicians to turn to the scientists for the solutions.  

Whether we construe them as the heroes or the alarm ringers, in this narrative youth activists play 

the main role. This remainder of this section will explore the key features of the YS4C movement. 

3.4.1 Youth as Leaders 

A key feature of the Climate Strike movement is that it is entirely youth-led, whereas many activist 

spaces tend to be adult-led, sometimes with a separate youth off-shoot group, for example XR 

Youth. There are many tensions which can arise in adult-youth activist spaces which sometimes 

leads youth to form their own organisations (Earl, et al., 2017; Elliott & Earl, 2018). While 

O’Donoghue and Strobel (2007) found that adult support can have positive impacts within 

community-based youth organisations, this was dependent on particular strategies used by the 

adults to develop youth-adult partnerships, such as “support of youth voice, attending to the 

emotional needs of young people, and building reciprocal partnerships.” (p.481). Although their 
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study showed that particular types of youth-adult interactions can be beneficial for youth and their 

communities, this may have less relevance beyond the community setting.  

There is no doubt that the YS4C founder Greta Thunberg is the most well-known youth of all, as 

evidenced by data on social media mentions (Munawar, 2019). In Sep 2019, The Guardian wrote of 

Greta: “In just 13 months, she has become the figurehead of a global movement” (The Guardian, 

2019). However, there are many prominent figures emerging within the movement. Numerous 

young people have stepped into leadership roles through YS4C in their respective countries and local 

groups are coordinated by local young people.  

3.4.2 Who are the Strikers? 

YS4C consists of multiple groups with a variety of names, logos, websites, hashtags, etc. Participation 

may occur through organising or attending strikes, or alternatively through sharing content on social 

media as a form of engagement in its own right (Boulianne, et al., 2020). Given that there is no 

formal membership it is difficult to clearly define participation on an ‘in’ or ‘out’ basis. Wahlström et 

al. (2019) published a report of findings from surveys and interviews conducted with Strikers on 15th 

March 2019 in 13 European cities where Climate Strike actions were underway. They found that 

many respondents had never taken part in protests before. Another key finding was that the 

protests were strongly dominated by women – 66.4% among school students. The authors speculate 

that the over-representation of females at the protests may be linked to the prevalence of mainly 

female leaders in the movement. Perhaps it is either the story of Greta’s rise to notoriety or the 

‘Stolen Future’ narrative itself which is particularly captivating to females. Further research would be 

necessary to unpick that statistic. 

According to Bowman (2019), the Wahlström et al. report depicted a “heterogenous movement with 

some salient characteristics” (p.297). While the movement may be heterogenous to a certain 

degree, it has been suggested that inclusiveness is reduced in environmental activist groups due to 



18 
 

perceived barriers to participation. Strandbu and Krange (2003) introduced the term ‘symbolic 

fences’ to describe this phenomenon and identified several examples, such as cultural identity, style 

and intellectual exclusivity. 

3.4.3 Why Do They Strike? 

This question could generate a range of responses, from individual motivations, to collective aims, to 

strategic tactical choices. The first two categories will be briefly considered. There are a multitude of 

motivating factors for people to engage in pro-environmental behaviours; Gifford and Nilsson (2014) 

reviewed existing studies and identified eighteen distinct personal and social factors. Numerous 

studies have linked environmental concern to parental influence and childhood experiences 

(Grønhøj & Thøgersen, 2017; Gifford & Nilsson, 2014; Andolina, et al., 2003). Grønhøj & Thøgersen 

(2017) further examined the roles of different parenting styles and found that an ‘autonomy 

supporting parenting style’ was associated with children’s motivation to act. This could link to self-

determination theory which suggests that individuals who are self-motivated, as opposed to being 

externally obligated to act, are more inclined to engage in certain behaviours (Andolina, et al., 2003). 

When it comes to activism, there is a tendency to distinguish between ‘instrumental’ goals, which 

seek to put pressure on politicians, and ‘expressive’ goals which involve expressing personal 

ideologies (Bowman, 2019; Wahlström, et al., 2019; Polletta & Jasper, 2001). The study by 

Wahlström et al. found that individual respondents identified strongly with both instrumental and 

expressive goals: the binary framing breaks down.  

In terms of collective aims, many local branches of YS4C groups in cities and localities around the 

world have their own sets of demands. In Aotearoa, New Zealand, for example, a specific demand is 

that “all adaptation and mitigation is rooted in Te Tiriti and social and intergenerational justice”, 

preserving Māori rights and land ownership (Thomas, et al., 2019, p. 96). In Bristol, a set of demands 

were drawn up by Bristol Youth Strike 4 Climate (see Appendix 3.1) after splitting away from the 
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national network, UK Student Climate Network (UKSCN) (see Appendix 3.2 for UKSCN demands). The 

demands reflect the local context so in Bristol this involves improving air quality and public transport 

and a call to pedestrianise areas of the city.  

 The Action 

YS4C emerged as movement united behind the clear tactic of school striking as a tool of dissent 

(Thomas, et al., 2019). It has been noted that movement strategies can create a collective identity 

(Polletta & Jasper, 2001). This is not the first time school absenteeism has been used to wield 

political power; Thunberg references the 2018 March for our Lives in the US as an inspiration (Klein, 

2019). The Climate Strike movement has been positioned as part of a new wave of what Pickard 

(2019) terms ‘Do-It-Ourselves’ (DIO) politics. DIO politics feature a combination of individual and 

collective action, in which there is no reliance on established organisations or traditional political 

structures (Pickard, 2019).  

In order to further contextualise this form of action, I turn to the work of O’Brien et al. (2019) which 

drew on research from Norway as well as existing literature to create a typology of youth dissent 

expressed through climate activism. Although this research was conducted pre-YS4C, the theoretical 

concepts can be applied in an attempt to classify the specific form of dissent. The first category 

identified by O’Brien et al. is ‘dutiful’ dissent, which YS4C does not fit into as it works outside of 

existing structures. It would be more aptly positioned as a combination of the second two: 

‘disruptive’ and ‘dangerous’ dissent. The use of school striking as a main tactic constitutes disruptive 

collective action. Furthermore, in generating their own power through weaponizing school 

attendance as a tool of dissent, youth are demonstrating a real danger to the status quo. Rather 

than simply disrupting, youth strikers are proposing alternatives through comprehensive lists of 

demands (see Appendices 3.1; 3.2), which include reference to climate justice - this propositional 

praxis and focus on justice is consistent with O’Brien et al.’s definition of dangerous dissent. 
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 The Power of the Narrative 

In many ways, Han and Ahn’s breakdown of the narrative is reflective of Monbiot’s depiction of the 

‘Restoration Story’, whose plotline features the overthrowing of nefarious forces by a triumphant 

hero, restoring order to the land (Monbiot, 2017). Due to the familiarity of this structure Monbiot 

suggests restoration stories are particularly powerful because they adhere to a narrative 

construction which our minds are prepared for. Additionally, narratives rely on pre-exisiting patterns 

of affect to create a moral shock (Jasper, 1998). Care for children is a reliable and relatively universal 

affect to build on.  

The power of the ‘stolen future’ narrative was evident in Thunberg’s emotive 2019 speech at the 

U.N. Climate Action Summit (see Figure 3.1). Here the grief is evidenced through Greta’s visibly 

emotional delivery. Cunsolo and Ellis (2018) consider ecological grief to be a form of ‘disenfranchised 

grief’, meaning that it is not generally publicly acknowledged. By laying it bare in this way, the YS4C 

movement has given legitimacy to what many are feeling. Narrative forms of communication are 

generally more effective at generating emotional responses (Bieniek-Tobasco, 2019). Hence, the use 

of an emotive narrative creates a dialectical relationship between emotion and narrative; the 

emotions feed into the narrative and the narrative generates further emotional responses.  

 Implications for this Inquiry  

The meta-narrative as outlined serves as “a tool that united the participants and as a weapon for the 

weak in challenging much more powerful antagonists” (Han & Ahn, 2020, p. 16). However, it must be 

understood as a tool and not as a representation of the perspectives of the individuals who make up 

the movement. By focussing solely on the universal meta-narrative, issues of locality and context are 

removed from the conversation. The conceptualisation of the narrative as discussed above will be 

used in the inquiry to examine the components as they emerge in the experiences of the individuals.  
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The narrative components will be relevant in understanding the youth activists’ perceptions of their 

own roles, which in turn form their stories to live by. Successful narrative frames distinguish ‘us’ 

from ‘them’ (Polletta & Jasper, 2001). YS4C messaging has successfully pointed the finger of blame in 

various directions, creating a conveniently abstract ‘them’. The notion of ‘us’ is somewhat 

paradoxical. If the youth activists fall into the victim category, can they also be the heroes? This 

conflict will need attentive unpicking.  

As recommended by Bowman (2019), the inquiry should seek to move beyond the common binary 

framings using an open and inductive approach. This will allow participants to choose what to focus 

on and ensure the researcher’s preconceptions are not imposed on the youth activists. Nevertheless, 

I bring my own particular concerns to the inquiry. In particular, I am concerned about the emotional 

burden on young people.  
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4 Designing the Narrative Inquiry: Methodology 

This chapter presents the specific methodology 

which was formulated for this inquiry: both the 

theoretical exploration of NI in chapter 2 and the 

exercise of imagining the lifespace have guided the 

decisions.  Additionally, the seven key considerations 

for designing a NI set out by Clandinin and Connelly 

were considered in detail in order to shape this 

methodology (see Figure 4.1). 

 Data Collection Methods 

The COVID-19 lockdown made ‘living’ experiences with participants impossible, hence the study 

necessarily started with the ‘telling’. In-depth interviews were chosen as the data collection method. 

Five was deemed an optimal number of participants for a study of this size, with each participant 

interviewed once for approximately forty minutes. The interviews were necessarily conducted using 

Computer-Mediated Communication (CMC) due to the COVID-19 lockdown. It would have been 

preferable to conduct a face-to-face interview as this would have made it easier to establish a 

relationship of trust. 

Reimagining Field Work 

Under different circumstances I may have conducted field work, by attending a School Strike rally to 

immerse myself in the lived experience. Throughout the process of imagining the lifespace, I 

engaged with the topic by watching videos, listening to podcasts and attending webinars (see 

Appendix 4.1 for a list), as well as reading extensively. This could be considered as metaphorical field 

work. I kept a reflective journal throughout this exercise which acted as field notes.  
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 Sampling 

The method of snowball sampling was implemented (Matthews & Ross, 2010). To access potential 

participants initially, existing contacts in the youth strike movement were used, including contacts 

made through the researcher’s own environmental activism, as well as through their work as a 

teacher. From those initial contacts, two agreed to participate while others passed on the 

information within their circles which brought new participants to the study. This method meant 

that potential participants self-defined as Youth Strikers. An unforeseen consequence of this 

sampling method was that the participants who self-selected were all very heavily involved in the 

organisational side of Bristol YS4C, rather than simply attending strikes. 

 Research Tools 

Jovchelovitch and Bauer (2000) provided the basis for constructing an interview protocol, see Figure 

4.2 for the main points which were taken from their structure. 

 

Two significant adaptations were made to the protocol suggested by the scholars. Firstly, the 
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initiation phase was extended to include more of a dialogue between interviewer and participant at 

the start. The initiation phase of the interview is deemed the most important by Jovchelovitch and 

Bauer, hence it was worth taking the time to ensure the interview started well. Secondly, due to the 

potentially stilted nature of interviewing young people over the internet, multiple prompts for phase 

2 were prepared to ensure the interview flowed. This resulted in something closer to a semi-

structured interview than the usual narrative approach, however it ensured a more comfortable 

experience. Additionally, some potential questions for phase 3 were drafted ahead of time to be 

adapted to each participant’s accounts (see Appendix 4.2). Following the pilot, the protocol was 

revised; this will be explained in the next section.  

The Flow 

The interview protocol design sought to address the three commonplaces of temporality, sociality 

and place by using prompts that cover all three aspects. Temporality was addressed through 

separate phases to the interview (see Figure 4.3).  

 

 Piloting 

The pilot was conducted with a participant from my own school. The data was deemed of sufficient 

quality to be included in the analysis, which was considered appropriate given that the research 

design remained sufficiently similar in the following stages to maintain consistency. Necessarily 

some small adjustments were made following the pilot interview, which I shall now outline. 
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Firstly, the need to refrain from asking questions during the narration stage was recognised. This 

occurred partly due to my keen interest in what the informant was saying and partly due to my 

inexperience. Secondly, upon transcribing the pilot interview, I became aware of how much I had 

spoken. For the initial phase this was appropriate to build the relationship of trust. However, in 

phases 2 and 3 the focus should be on the informant (Jovchelovitch & Bauer, 2000). I found a single 

solution to address both of these problems; a much more rigorous protocol (see Appendix 4.4). This 

ensured I kept to the structure, kept quality field notes and did not speak too much. Finally, a few 

specific questions were added at the start to ensure key information is captured from each 

participant before beginning the narration phase. 

The Revised Protocol Prompts 

The first prompt asked about the journey to becoming a school striker. Prompt 2 asked participants 

to ‘describe a scene’ from memory as if it were a photograph. This idea was an adaptation of the 

practice by many NI scholars of using of physical artefacts to encourage story-telling (Jovchelovitch & 

Bauer, 2000; Clandinin & Connelly, 2000). As interviews were not conducted in person this was not 

possible, however the practice of describing a from memory served a similar purpose. As well as 

relating to temporality, this prompt aimed to transport participants back to a particular place. 

Prompts 3 and 5 addressed sociality by asking the people involved in the movement and the 

responses of adults.  

Prompt 4 asked participants to talk about the emotional responses to the CEE which Youth Strikers 

tend to discuss, based on my observation that the ‘stolen future’ narrative relies heavily on 

emotions. However, the prompt was specifically designed to allow participants to talk about other 

people’s emotional responses without having to own them personally, as the subject could trigger  

The final two prompts asked about the transition to lockdown and the activists’ visions for the 

future. 
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 Investment of the Self in the Inquiry and Researcher-Participant Relationship 

Narrative inquirers are encouraged to “imagine themselves as more of an insider than an outsider” 

in relation to their subject matter (Connelly & Clandinin, 2006, p. 629). The inquirer should not 

bracket themselves out of the inquiry in NI, rather they should use the relational inquiry process to 

inquire into both participants’ and their own experiences (Clandinin, 2006). As the researcher I am a 

part of the landscape of the study and in turn that landscape influences me; alternatively, “The 

places I inhabit also inhabit me” (Hutchinson, 2015, p. 15). Attending to the commonplaces, I 

consider myself a part of the environmental movement in Bristol at the present time, which not only 

shapes me personally, it also shapes my position in relation to the participants and their view of me.  

Furthermore, Coulter and Smith (2009) highlight the notion of a researcher performing multiple 

functions within the process. I must consider my own different functions – first as researcher then as 

author of the stories. Recognising my own function at all times requires a fully reflexive approach. I 

will therefore use the first-person singular pronoun ‘I’ at many stages in this report, to acknowledge 

my part in the meaning-making process. 

Tensions 

Dwelling on possible tensions in my own research was important in the planning stages (Clandinin, 

et al., 2009). Firstly, I am bound my job contract to remain professional and non-political in my 

conduct within school which may influence the way participants from my own school perceive me. A 

second potential tension is my involvement in XR. There is a chance that participants have a negative 

perception of XR, as has been the case with some Youth Strikers I have met previously, which could 

influence the way the participants relate to me.  
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 Reflections on the Data Collection Process 

There are no broadly accepted criteria by which to assess the quality of NI (Connelly & Clandinin, 

2006). However, Atkinson also posits that the most promising NI research is that which “turns an 

interrogative lens on itself” (Atkinson, 2010, p. 93) hence this study seeks to do that at every stage.  

Upon reflection, I am aware that my interview technique is not that of a skilled narrative inquirer. 

Following the pilot, I improved my technique through the use of redeveloped research tools. 

However, the structure remained more rigid than desired and the narratives I collected were not as 

free-flowing as originally hoped.   

The final question in the initiation phase - ‘do you consider yourself an activist?’ – produced 

lengthier and more insightful responses than I had foreseen and would have been best included in 

the recorded section of the interview. Fortuitously, my improved system of note-taking after the 

pilot allowed me to record this data nonetheless.  

 Review of Data Analysis Methods 

One aspect not covered by Clandinin and Connelly in their seven design considerations is data 

analysis. In order to maintain a more holistic approach to the research design, as recommended by 

Matthews and Ross (2010), the methods of data analysis have been considered within the initial 

design in this inquiry, with analysis being understood as a creative active making process (Crang & 

Cook, 2011 ). Drawing upon an idea from Maxwell (1996), the RQ-Analysis matrix was developed, 

adding appropriate analysis methods to accompany the potential RQs (see Appendix 4.4). The 

various methods were then reviewed to determine suitability. 

Clandinin and Connelly (2000) discuss the perceived need to create something generalizable, by 

creating themes that cut across narratives. They suggest that giving in to this loses the richness of 

the narratives of experience, describing this as a “reduction downward to themes” (p. 140). This is 
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precisely the type of top-down research this study aims to avoid, favouring a more open approach as 

suggested by Bowman (2019). Hence a full thematic analysis will be avoided.  

The data collected is narrative in form, however, this should not be conflated with narrative analysis 

(Wiles, et al., 2005). Narrative analysis can take many forms, from formal structural analyses to 

looser and more interpretive approaches (Feldman, et al., 2004; Wiles, et al., 2005). This study took 

a relatively loose approach to structure, whilst attending to the commonplaces. Content was 

examined for choice of language and implicit implications (Feldman, et al., 2004). Additionally, two 

principles of Interpretive Phenomenological Analysis (IPA) as described by Smith (2004) were 

adopted. Firstly, the analysis was idiographic, beginning with a detailed examination of each 

individual case, before interrogating across cases. Secondly, it took a flexible, inductive approach 

which was grounded in the text to allow themes to emerge. 

 Returning to the Question of Research Questions 

Following the exploration of possible analysis strategies, the most suitable research questions 

became clear: 

RQ1: What stories are told by YS4C activists about their experiences within the 

movement? 

RQ2: How do the individual narratives relate to the ‘stolen future’ narrative? 

 Data Analysis Strategy 

An original data analysis framework was constructed (see Figure 4.4 on next page). This represents a 

synthesis of the researcher’s interpretations of the methods reviewed with consideration made to 

the specific nature of the data. This framework allowed the analysis to proceed systematically. The 

steps shown in the flowchart were closely followed, as evidenced in Appendices 4.5-4.9.  
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Stage 1: The idiographic review was achieved through the use of the Question-by-Question 

Breakdown table as shown in Appendix 4.9.  Firstly, I filled the cells for each individual case, then I 

cross-analysed responses to each question. The 

three commonalities of temporality, sociality 

and place were considered within this stage, as 

well as emergent themes from the data (see 

Figure 4.5).  

 

Stage 2: In stage 2, the data was re-examined with a specific focus on reference to components of 

the ‘stolen future’ narrative as identified in chapter 3 and displayed in the table (Figure 4.6).  

Finally, the steps were reiterated to confirm findings.  

 

Use of NVivo 

Some initial experimentation with the data analysis software package NVivo took place. Ultimately, 

as thematic analysis was not selected, the benefit of the software was limited and hence it was not 

used for the main stages of analysis.  
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Addressing the Research Questions 

The data analysis process was necessarily broken down into distinct stages, with RQ1 addressed 

before RQ2. However, the findings which are presented in the next chapter do not distinguish 

between the separate research questions in this way; both are answered simultaneously through the 

process of re-telling the stories.  

 Discussion of Ethics 

General Ethical Considerations  

The full ethics application from can be seen in Appendix 4.13. Initially, I approached students from 

my own school who I knew to be active in YS4C, as well as another contact I have through XR Youth, 

hence there was a pre-existing relationship making researcher access less of an issue. The 

subsequent use of snowball sampling meant that there was a trusted connection between each 

participant and myself. Potential participants were sent an information sheet and consent form by 

email (see Appendices 4.10-4.12). A parental consent form was included, giving parents/carers the 

option to be present with their child during the interview. All consent forms relating to students 

from my own school were shared with the school for their records. 

Due to the COVID-19 pandemic, asking participants to leave their homes could constitute a health 

risk, which I was not willing to take. Hence all interviews were conducted online using university-

approved software. Lack of face-to-face contact meant trust needed to be established via a screen. 

Recognising the potential for participants to feel uncomfortable, I ensured each interview began 

with a friendly chat. I did not begin recording until the second phase of each interview. In this initial 

chat I was explicit about my personal relationship to the topic and my roles as researcher, teacher 

and XR activist. This guaranteed that a level of transparency appropriate to NI was upheld. 

To maintain anonymity, participants are not named in the study - pseudonyms are used at all times. 

Similarly, no personal information about participants was shared with other participants. All data has 
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been stored on my personal computer which is password protected, as well as backed up through 

University of Bristol servers, in accordance with GDPR. Recordings will be deleted once the data 

analysis phase of the research is complete. All participants as well as other interested parties will be 

offered a copy of the report at the end of the project.  

Emotional Wellbeing  

The emotional wellbeing of participants and researcher is an important ethical consideration of this 

project. The topic under study is profound: it deals with an existential threat to humanity. The 

participants are committed environmental activists, which naturally involves a high degree of 

emotional investment to that cause. This implies an above-average level of concern about 

environmental issues. This inquiry asks the participants to pause and reflect on what they do. There 

was a risk that this process might bring up difficult emotions given the psychological impacts of 

coming to terms with the CEE that were discussed in Chapter 3. For that reason, I thought in great 

detail about the ethical implications of my research and the approach I should take. As part of the 

initial considerations, I contacted an academic associated with the Climate Psychology Alliance for 

advice on speaking to young people about the CEE.  

In addition to the complex nature of the CEE, we are in the midst of a global pandemic which is 

affecting people’s well-being through both the concern caused by the virus and the constraints to 

our liberties due to the measures to suppress the virus (Chakraborty, 2020).  

During the inquiry, it was likely that many of these concerns would be brought to the surface, 

potentially impacting on the wellbeing of participants and/or researcher. As the researcher and the 

adult, I needed to take care not to let my own fears weigh down the youth activists. I decided to 

make sure the interviews ended in a light-hearted manner, by allowing some time in the final phase 

to have a joke and conclude the interview with positivity.  
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Whose Stories Are They? 

NI requires particular attention to ethical considerations, based in “negotiation, respect, mutuality 

and openness to multiple voices” (Clandinin, 2006, p. 52). The data collected is the stories of the 

young people. This raises ethical questions of ownership and misrepresentation. I addressed this 

issue by ensuring that at the end of the interview process, I reflected back to the participants my 

initial interpretations of their stories. This gave them a chance to feed into the analytical process and 

maintain their sense of ownership. Had there been scope, I would have had a second meeting with 

each participant to collaboratively re-construct their narratives following my initial analysis.  
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5 Findings and Discussion 

Presenting the findings in a narrative inquiry is a task bestowed with responsibility (Clandinin & 

Connelly, 2000). I have felt the weight of that responsibility in the process of translating my field 

texts into the present research text. I have acknowledged my own positioning on the landscape from 

the outset and it is only right that I acknowledge it again here. I have my own specific aims and 

purpose in this study and have selected data which I feel shed most light on the phenomena under 

inquiry. Nevertheless, I have sought to honour the voices of all five participants through my 

portrayal of their narratives. It is the intention of this chapter to elicit the value of the participants’ 

stories, through the process of re-telling. References to supporting literature will be made where 

relevant, but they should not overshadow the narratives. In terms of the deductions to be drawn, 

the expectation in narrative research is for multiple interpretations to be made by multiple readers 

(Coulter & Smith, 2009). I will present my interpretations; the reader is invited to join the meaning-

making process by constructing their own.  

The two research questions (see Figure 5.1) will be answered concurrently through the 

presentations of findings. The chapter consists of an exploration of elements of each of the five 

narratives loosely following the temporal flow of the interview. The three NI commonplaces of 

temporality, sociality and place will be referred to throughout the discussions (with coloured text 

used as indicated to highlight each commomplace) to fully answer RQ1 in the style of NI. Cross-
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comparison of narratives will be used occasionally to highlight similarities and differences in 

narrative construction. Themes will be presented at the point which they emerged from the 

inductive analysis of the text. Within each section, findings which echo or diverge from the ‘stolen 

future’ narrative will be explored and elaborated to address RQ2. I will conclude the chapter by 

reflecting on my findings. All findings will be further summarised in the final conclusions chapter. 

 Exploring the Narratives 

Framing the Cases 

The table (Figure 5.2) shows the information which was gathered in Phase 1 of the interview (not 

included in the pilot interview with Amari). It should be noted here that Amari and Ciaran were both 

known to me and directly invited to partake. Gender-neutral pseudonyms and non-gendered 

pronouns are used, as gender differences is not a focus of the present inquiry. Furthermore, as 

participants were not asked how they identify it would be wrong to make assumptions as to their 

gender.  
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Do they define themselves as activists? 

In this report, the Youth Strikers have been framed as activists. This is an imposition of my own 

interpretation. When asked directly whether they consider themselves activists, not a single 

participant was able to respond affirmatively without some hesitation or deliberation. Bobby 

outlined the specific organisational roles they undertake which puts them in the activist category. 

They drew a comparison to attending anti-Brexit marches but not considering themselves an anti-

Brexit activist. Both Dayo and Eden responded with “I think so”, with Dayo adding “more recently”. 

Hence all three demonstrate a belief that a certain degree of commitment is needed to earn the 

classification of ‘activist’.  

Ciaran on the other hand was clear that they do not consider themselves an activist. It is worth 

noting here that Ciaran was one of the participants I selected for the study and who does not hold 

an organisational role; this raises the question as to whether they would have self-selected. They 

explained that they felt defining oneself as an activist, turns it into a “big thing” and implies some 

level of exclusivity. They define themselves as “someone who feels very strongly” and believes that 

every person should be involved.  

The depth of these responses led me to a consideration of how these self-attributed classifications 

may affect the way Youth Strikers perceive and play their role. Monbiot (2017) discussed the way 

the stories we tell about who we are influence our perceptions of ourselves, which in turn influences 

the way we behave. This brought to mind the following words:  

“One way or another we are living the stories planted in us early or along the way, or we are 

also living the stories we planted – knowingly or unknowingly – in ourselves.” (Okri, 1997, p. 

46)  

Defining oneself as an activist is an example both of planting oneself within a certain story (i.e. that 

of being part of something bigger than oneself) and also planting a story inside oneself. Relating this 
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back to Clandinin and Connelly’s notions, the Youth Strikers are defining their own stories to live by 

through their interpretations of their role within the movement.  

5.1.1 Journey 

Amari, Ciaran and Eden began their stories by referring to their own long-standing environmental 

values, which were expressed in terms of ‘a love of nature and animal’, ‘turning veggie’ and ‘concern 

about the environment’. These three did not mention any form of social influence at all in this initial 

part of the narration; they report on their motivations from a purely individualistic perspective. This 

resonated with the idea of self-determination theory being a strong motivator to take action 

(Andolina, et al., 2003).  

Bobby and Dayo on the other hand both began by referring to their upbringing and the influences of 

their parents. Bobby then talked about being with friends when they heard about the first strike and 

deciding to go together, showing the importance of the social context to Bobby. To be clear, the 

distinction here is not to imply that Bobby and Dayo are not autonomous or intrinsically self-

motivated. However, the choice to acknowledge external influences at this initial stage is of interest 

and could imply the value placed on social connections more broadly.  

Temporality 

Temporally, the structures of this initial part of the five narratives were aligned. Although the 

prompt asked about the ‘journey’, the participants controlled the flow. Each participant dwelled only 

for a sentence or two in their past, before bringing the story to their first engagement with YS4C. 

The choice to speak only briefly about early experiences could imply that little value is placed on 

them. Alternatively, it could imply a keenness to talk about the YS4C movement, which could be a 

reflection of the significance of the current movement to them. Furthermore, this style of narrative 

progression could be influenced by the audience, i.e. a fellow environmentalist; the perception that 
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environmental values are shared could suggest they require little explanation or justification and 

hence the story can move on.   

Comparisons to Other Protests – Another Time and Place 

Connelly and Clandinin (2006) discuss the need to think about different places in which the study 

takes place over time. The beauty of conducting the study entirely through ‘telling’ was that the 

participants retained full control of the places they took their stories, allowing place to change with 

temporality. Amari helped to frame their depiction of the YS4C movement by taking us back to a 

previous, less positive experience of an activist space: 

“it was completely different from any other sort of activism I've been involved in. Because 

before that I was quite active in the ‘Remain’ campaign. But that was mostly adults”. (Amari) 

This is a clear articulation of the distinct nature of the movement as perceived by Amari, who seems 

to be a seasoned protestor. The direct comparison to the ‘Remain’ campaign puts the emphasis on 

the adult make-up of the movement as the main distinguishing feature. Although Amari does not 

directly refer to adult-youth tensions in the ‘Remain’ campaign space, through Feldman et al.’s 

(2004) rhetorical approach to narrative analysis, I took this comment to be an implication that Amari 

preferred the dynamic of a youth-led movement. This shows the importance of sociality within the 

movement and concurs with the points made in the literature on youth activism (Earl, et al., 2017; 

Elliott & Earl, 2018; O'Donoghue, 2007). It seems that to Amari the version of the ‘stolen future’ 

narrative which casts youth as the protagonists is particularly powerful.  

The narrative technique of comparing to another movement to emphasise the uniqueness of YS4C 

was also used by Bobby. Although they had never attended another protest themselves, they drew a 

comparison with the 2018 March For Our Lives rally organised by students in the US (Sanchez, 2018) 

and commented that they had never seen anything like it in the UK before the first YS4C rally. This 

travel in space and time gave context and brought life to the description.    
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5.1.2 Emergent Theme: Joy and Hope 

In the initial part of their stories, all participants but Eden used some form of emotive language 

about the strikes to describe the atmosphere and how they felt, this included the following: 

‘inspired’; ‘amazed’; ‘part of something’ (see Figure 5.3).  

 

The second prompt - ‘describe the scene as if it were a photograph’ – also generated emotive 

responses regarding participants’ first strike experiences (see Figure 5.4). Despite the prompt asking 

for descriptions only, four out of five participants added their own evaluations of the experience and 

alluded to the emotions they experienced. 
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Eden said they really like the atmosphere, and described it as ‘really busy’, ’really loud’, ‘really 

friendly’ and ‘really colourful’. Bobby’s description began in a very matter-of-fact tone, before 

becoming impassioned: “It was something that was really like ‘wow, this is actually happening’.” 

(Bobby). These quotes describe a specific space at a specific moment in time, hence tying together 

place and temporality. However, I would suggest that the most important commonplace on display 

here is that of sociality given the number of references to the people involved, which will be 

discussed further in section 5.1.4.   

Joy 

The comments above resonate with findings in the Wahlström et al. (2019) report, which describes 

the atmosphere of the protest in Vienna as ‘very joyful and festival-like’ (p. 92) and in Manchester as 

‘excited’ and ‘youthful’ (p. 33). However, these descriptions are not reflected in the quantitative 

data gathered by the researchers. Bowman (2019) comments that the methodology of the study did 
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not allow for data to capture the joy, as the adult researchers did not consider it in the design. This 

shows the tendency of adults to overlook the important questions of sociality which define the 

youth movement and points to the need for more open, participatory research methods such as the 

present inquiry to leave space for those experiences to be captured.   

Ciaran’s Concern: The Problem of Joy 

As illustrated above, each of the narratives at some point uses positive, emotive language to 

describe the events themselves. However, the depiction of the events as purely joyful can cause 

tensions, as Ciaran explained:  

“some people don't understand that at the protest it’s like a really, really nice atmosphere, 

everyone's very happy but it's what drove us to be there is generally anger that nothing's 

being done” (Ciaran) 

This comment shows the tension in striking the balance. Within the current binary framing of 

‘expressive’ versus ‘instrumental’ goals of protest (Wahlström, et al., 2019), Ciaran clearly feels the 

frustration that the message isn’t getting through. This supports Bowman’s (2019) call to move 

beyond the binary. Furthermore, this comment from Ciaran echoes the ‘stolen future’ narrative by 

using the term ‘nothing’ to elude to the idea of complete inaction.  

Hope 

The comments above were interpreted to imply feelings of joy associated with the protests. A sense 

of hope is more difficult to capture in this way, but it was explicitly named by Dayo: 

“it’s kind of more of a feeling … it's like the feeling when you're at the front like leading, like 

kind of guiding people to where to go and it's like the kind of sense of, there's such a sense 

of hope” (Dayo) 

This quote to me not only speaks to the positive emotions of collective action but it also entrenches 

the importance of youth leadership. The imagery of youth leading and guiding people to me 
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epitomises this moment in moral terms. While Dayo may be referring to the act of pointing 

protestors in the right direction, they are equally describing the role of Youth Strikers on the world 

stage in directing politicians and public opinion. This portrayal firmly frames the youth as the 

protagonists. This quote from Dayo also brought to my mind the words of Thunberg in her 2018 TED 

talk: ‘Once we start to act, hope is everywhere’ (Thunberg, 2018).  

Amari on the other hand did not explicitly use the word hope, but the sentiment was implied in the 

way they spoke about the potential of YS4C for impact:  

“when this youth strike happened with Greta Thunberg, it was suddenly a massive thing that 

the media was reporting on. And it felt like I was part of something that could actually make 

a difference.” (Amari) 

There is a lot to unpack in this quote from Amari. Firstly, the idea of being ‘part of something’ 

suggests the importance of collective identity to Amari (Polletta & Jasper, 2001). It also speaks to the 

need to have a place within the movement which for me is akin to determining one’s stories to live 

by. Secondly, there is the notion of the perceived impact of the action – that it’s a ‘massive thing’ 

which could ‘make a difference’. This idea of impact comes up again when Amari refers to the 

successful campaign to prevent the Bristol Airport expansion. Here the perceived impact of the 

strikes is specifically relevant to the Bristol context. This acknowledgment of positive steps contrasts 

with the ‘stolen future’ theme of total inaction. Finally, the mention of the media attention around 

Thunberg is evidence of the way Amari has been particularly captivated by the story surrounding 

Thunberg. Within a consideration of powerful narratives, the tale of Thunberg’s own rise to 

prominence is of significance. Klein (2019) writes “Greta’s voyage from invisible schoolgirl to global 

voice of conscience is an extraordinary one” (p. 13). Indeed, media attention has overwhelmingly 

focussed on her to the point that Thunberg has demanded they shift their focus (Nikolic, 2019).  

Amari is not the only participant to convey the perceived potential for impact. Bobby states a belief 

in the capacity of the Bristol YS4C group to “get a lot done”. Additionally, Bobby refers to positive 
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relations with Bristol City Council and other institutions as promising signs of potential change to 

come. This faith in existing institutions is somewhat at odds with the ‘stolen future’ narrative but 

shows an approach which is propositional rather than purely oppositional, which is what the youth 

movement will ultimately need to fundamentally change the status quo (O'Brien, et al., 2019). 

Furthermore, Bobby recognises the effectiveness of the YS4C narrative and Greta’s way of speaking: 

“I think the school strikes with Greta Thunberg and the way she speaks, I think has really 

rallied a lot of people. And I think that is going to continue” (Bobby) 

This comment implies the sense of hope that the success of the ‘stolen future’ narrative in 

mobilising youth activists will endure. It is notable that although Bobby showed awareness of the 

power of the narrative, at no point does their own storytelling style resonate with the ‘stolen future’ 

messaging; Bobby favours contextual accounts over emotive language, as will be further discussed in 

the next section.  

5.1.3 Worry about Future  

The previous section focussed on the positive emotions revealed in the narratives. However, the 

‘stolen future’ narrative is built on worry and anger. It is those negative emotions which will be 

addressed in this section.  

Ciaran and Dayo were the only participants who spoke of their concern for the future in the initial 

part of their narratives. They both strongly echoed elements of the YS4C narrative in their own 

stories: 

“the fact that we’re ruining that and we’re killing all the animals. It just, it really upsets me.” 

(Ciaran) 

 “I've gone through waves throughout the year of being absolutely terrified and like anxious 

about the future” (Dayo) 
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Ciaran’s quote here expresses their own grief at the scale of ecological loss. This is done in an open 

way which suggests emotional awareness on Ciaran’s behalf as well as real ownership of their 

feelings. This is in contrast with Cunsolo and Ellis’s claim that ecological grief is often disenfranchised 

grief, which isn’t publicly expressed (Cunsolo & Ellis, 2018). Interestingly in Ciaran’s statement the 

use of ‘we’ seems to apportion blame to the whole of humanity, which shows a conflict with the 

usual YS4C framing. Ciaran includes themself within the guilty party, which could explain the extent 

of the anguish they feel.  

From Dayo the use of powerful language to refer to the emotional turmoil they have suffered due to 

the uncertainty of their future is a direct reflection of the ‘stolen future’ narrative and potentially an 

expression of eco-anxiety (Cunsolo & Ellis, 2018; Pihkala, 2018; Hickman, 2019). As well as being 

effective in signalling the emotional ups and downs, the metaphor of waves also calls to mind the 

problem of rising sea levels, at least it did for me. Ideas of rising up like water are prevalent in the 

climate movement’s messaging, for example XR’s “Blue Wave” parade in Glasgow in February 2020 

(Cameron, 2020). This is reminiscent of the double significance of the ‘house on fire’ metaphor 

frequently employed by Greta Thunberg, which simultaneously calls to mind the urgency of the crisis 

as well as the images of raging forest fires which increasingly dominated world news stories (Dalby, 

2019). The ‘house on fire’ metaphor serves the additional purpose of framing the youth as the literal 

alarm ringers, which could clarify their role but could at the same time limit their perceived capacity 

to effect real change.  

Dayo also referred to striking as a way to “channel frustration” and “to manage my emotions …cos I 

feel like I'm actually doing something”. Bradley and Reser (2017) found that pro-environmental 

behaviours can lead to reduction in distress caused by perceived climate-related risks. This supports 

Dayo’s statement that their activism is a way to channel their upset and manage their emotions.  

Prompt 4: Participants were asked whether Youth Strikers tended to discuss their emotional 

responses to the crisis. This question was included due to my observation that the ‘stolen future’ 
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narrative relies heavily on emotional reactions to the crisis. Hence this section should be understood 

as an imposition of the researcher’s interests and structure on the narratives.  

Ciaran’s response here repeated the same grief and anger as expressed in their initial narrative. 

However, when asked if these emotions were discussed with other Strikers, they shook their head 

and said “I don’t think so, no”. Given how openly Ciaran had begun their narrative through 

impassioned descriptions of the anger and sadness they felt, this response was particularly 

surprising to me. It is possible that the emotions expressed to me so seemingly fluently by Ciaran are 

not so openly voiced in other settings, such as with peers. Alternatively, Ciaran may not define this 

anger and sadness as an emotional response and therefore may not consider it relevant. This 

suggests to me that there is some disconnect between the use of powerful emotive language and 

the recognition of the underlying psychological affectations. This is something which needs further 

exploration.  

Similarly, Bobby shows some contradiction in their answer. Bobby begins with “I don’t think we do 

that, like, particularly much” and then explains that other groups have come in to do talks about 

“climate anxiety and other issues”. They then comment that the BYS4C group is very supportive and 

a wellbeing lead was recently appointed for “mental health purposes for people”. This shows an 

unambiguous awareness of the emotional burden of this type of activism, which makes the initial 

statement somewhat surprising. Bobby’s closing statement is “I’m not sure we really talk about it 

like from a climate change perspective”, which leads me to question if my prompt had not specified 

‘emotions related to climate change’ whether it would have elicited a different answer. Perhaps 

Bobby does not connect the potential emotional burden of activism with the emotional impacts of 

the climate crisis, this would be an interesting avenue to further explore.  

Amari and Eden both echoed elements of the ‘stolen future’ narrative in their answer about 

emotions, although Eden required some prompting to elaborate. It is notable that neither of them 

used the singular first person to express concerns, hence not owning them personally. It is also 
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important to remember that the question was specifically designed not to refer to the individual 

participant’s own emotional responses so as not to make them uncomfortable. However, there are 

clear differences to the way each participant approached the topic. Amari refers to the worry and 

anxiety about ‘our futures’, stating, “we don’t really know what’s going to happen and what the 

world will be like.” Here it can be seen that Amari is including themself in the collective worry about 

the existential threat. Although Amari recognises the magnitude of the uncertainty about the future, 

it is done so in a matter of fact manner with little use of hyperbole.  

Eden uses a more passive construction, placing distance between themself and the worry: “there’s 

like fear that this is happening at the moment.” This phrasing does not connect the emotional state 

of fear to any particular subject. Eden then goes on to explain further and at this point their 

narrative takes on a third person plural construction to expand on what ‘people’ tend to talk about:  

“they really need to get involved because it needs to be happening for them to like be able 

to have a good future and stuff… I think is quite a common thing that people like talk about” 

(Eden) 

This use of ‘they’ imitates the format in which the question was posed, however it is a very different 

way of responding than the other participants who all used ‘we’ or ‘I’. The final phrase creates even 

more detachment from the subject by implying that Eden is not even certain as to whether people 

talk about this. It appears here that Eden does not want to be personally connected with the 

emotions experienced by other members of the movement. This detached mode of narration meant 

it came across as scripted rather than heart-felt. It occurred to me initially that Eden perhaps felt the 

need to recite the ‘stolen future’ narrative to conform to the collective identity of the movement, 

however I rejected this notion given that the response was the result of my probing and not offered 

up freely. The part I find the most fascinating is that Eden not only distances themself from the fear, 

they also distance themself from the ‘future’, when they say ‘for them to… have a good future’. 

While Eden may not share the worry, the future it would seem to me remains shared. To me, the 
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manner with which Eden talks about the fear for the future implies two possibilities: either they do 

not feel the emotional burden in the same way as the others; or they use a distancing mechanism 

because they lack the tools to process their personal emotional responses. Perhaps the reader will 

draw a different interpretation.  

Interestingly, Dayo’s response was more definite than the others and they felt they were speaking 

for all:  

“Yeah, definitely. I think we all acknowledge significantly that a large reason why we're so 

heavily involved, is because of like these strong feelings that we have” (Dayo) 

It is notable that Dayo is the oldest of the participants and particularly articulate and expressive. 

Additionally, Dayo is the newly-appointed wellbeing lead, therefore would be expected to be tuned 

into the emotional aspect. The fact that they so confidently assert what ‘all’ of the group feel is 

interesting. This could imply an assumption on Dayo’s behalf of the experiences of others. 

Alternatively, Dayo may be either more aware or more equipped to verbalise the strong feelings of 

the youth activists than they are themselves. I imagine it is a mix between the two. Dayo’s framing is 

consistent with research that suggests emotion is a motivator for participation (Jasper, 1998).    

Dayo ends their response about emotions with the following sentiment: 

“if everyone's collectively feeling that it brings together a sense of, like, community and 

almost positivity in the fact that you're all, like, in it together.” (Dayo) 

This echoes the idea that grief and mourning have ‘we-creating’ capacities, which can bring people 

together (Cunsolo & Ellis, 2018). This comment encapsulates the role of emotion in forming 

collective identity. Here, the shared emotional burden can be seen to have two benefits: lightening 

the load for the individual, and the formulation of a collective identity which serves to sustain 

participation (Polletta & Jasper, 2001). This is a clear indication of the importance of sociality in 

Dayo’s narrative, which notably began with reference to family members as inspiring their activism.  
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5.1.4 Emergent Theme: Community  

To illustrate the data, NVivo was used to create a Word Cloud of the most frequently occurring 

words in all responses, after controlling for words such as ‘like’ and other non-relevant words (see 

Figure 5.1). ‘People’ is by far the most common word, which implies the relevance of sociality within 

the narratives. I termed this theme ‘community’ based on Dayo’s quote from the previous section. 

 

Both Bobby and Eden refer positively to the fact that people you don’t know approach you at YS4C 

events and start talking to you. Furthermore, the three organisers frequently refer to the ‘nice’, 

‘lovely’ people on the team. Eden says “it's like having a like another group of friends” and then 

elaborates that thy have also re-connecting with an old childhood friend through the group. Many 

studies have found that pre-existing social ties motivate participation (Polletta & Jasper, 2001), 
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although Eden’s account suggests this has been a pleasant unexpected outcome rather than a 

motivating factor. Bobby commented that they had also made a lot of friends and said “there's a lot 

of people that I trust quite a lot in the movement”. Trust has been identified as an emotional affect 

with an enormous impact on political action (Jasper, 1998). Throughout the narratives there was a 

tendency to focus on the people which make the movement, showing how sociality emerges as a 

key commonplace in the narratives.  

Bobby’s Narrative Focus: People and Place 

Bobby’s narrative weaves together issues of place and social connection. Initially, to refer to the 

general support Bristol YS4C receives, they explain “We're quite a left-wing city”. It is notable they 

use the first-person plural form to include themselves in this statement. Later, Bobby says the ‘nice 

people’ on the organising team have “built the movement”, before adding “at least in the Bristol 

group”. As mentioned previously, Bobby refers to a belief in the potential for impact in Bristol in 

particular. Overall, it seems that Bobby’s experiences of the movement are inextricably connected to 

the place in a way which is more apparent than in any of the other individual narratives. Not only 

does Bobby position the Youth Strikers as protagonists, they seem to portray the Bristol group as the 

avant-garde. Given that Bristol was the chosen spot for Thunberg’s 2020 UK visit, Bobby’s 

perspective is not unfounded. 

Place and Sociality  

Place and sociality within the movement are further tied together in comments made by other 

participants. Dayo highlights that the YS4C organising team is made up of people from the inner city, 

from ‘Clifton to Gloucester Road’ specifically. By making this point Dayo shows a distinct awareness 

that the group is not necessarily representative of the entire city. This suggests sensitivity to 

potential fences to inclusion, as reviewed by Strandbu and Krange (2003).  

As well as referring to the city of Bristol, the notion of place can be extended to place within the 

movement. Ciaran as a non-organiser talks about participation from the perspective of someone 
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who attends YS4C strikes. They do not access organising spaces and they have not met anyone 

through their involvement. On the other hand, the three organisers notably speak extensively about 

the other people on the organising team. Hence place and sociality are interlinked in that way.  

5.1.5 Looking Forwards 

All of the participants discussed their visions for the future of either the movement or wider society 

at some point in their narratives. I have selected three particular approaches to thinking about the 

future to highlight here for the diversity they offer. 

Eden’s Pragmatic Approach 

When asked about the transition to lockdown and the future of the movement, Eden spoke in a 

purely pragmatic manner. Their approach focussed entirely on strategic decisions for the movement 

and how to “branch out” tactically, due to the impossibility of striking for the foreseeable future. 

Rather than framing this as a huge hurdle to overcome, they explained there had been discussions 

about moving away from striking as a main tactic since before the lockdown, as strikes were “losing 

momentum”. They also spoke about the opportunities lockdown had given to restructure the 

organising team of BYS4C by setting up a role system as well as getting on top of social media and 

writing a new set of local demands. Eden’s insights reveal the organisational competency of the 

youth activists and the successful internal collaboration. Furthermore, this structural focus shows a 

problem-solving approach which is far more sophisticated than the ‘stolen future’ narrative portrays.  

Dayo’s Frustration: a Call for Support 

Dayo expressed frustration at the lack of active support from adults. While they said that their family 

are ‘very supportive’ they continued to explain that this support manifested as exclamations of 

admiration rather than positive action:  

“In order for our voices to be heard there needs to be someone that's like listening and 

responding to what we're actually asking because there's only so much we can do” (Dayo) 
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This comment reflects an awareness of the problem that youth are often given a voice but no real 

political power (O'Brien, et al., 2019). Oftentimes, youth are given a platform to speak as a tokenistic 

gesture, which fits with “the prevailing perception that youth are vulnerable recipients, not 

proactive protagonists” (Trajber, et al., 2019, p. 90). Dayo is both frustrated by this understanding 

that youth political power is limited yet realistic in their evaluation of the situation. This feels like a 

challenge to all adults and to educators in particular.  

Amari’s Visions of the Future 

When asked about the future, Amari discusses ideas of global justice and a just transformation. They 

spoke about the “opportunity to rebuild” following the covid crisis and the need for a “just transition 

to a decarbonised economy”. This shows a real awareness of issues of global justice, which could be 

as a result of the self-education they reported pursuing during lockdown. This exercise in world-

building suggests a very nuanced and informed approach to potential solutions, which goes well 

beyond the ‘listen to the science’ rhetoric which the YS4C messaging has been criticised for 

overusing (Rayner, 2019).  

5.1.6 Reflections on the Findings 

The data was rich enough to produce a far longer report and I have necessarily been very selective. It 

has been suggested that the value of NI comes from the consequences of its representations, in 

other words in the action it inspires in its readers in terms of changes to their practices or ways of 

thinking (Atkinson, 2010). I hope that the reader has found something in the present study to inspire 

change.     

The purpose of the inductive analysis process was to ground the findings in the text. Naturally, I had 

my own expectations as to what may emerge. I had initially anticipated a greater focus in the report 

on the Youth Strikers’ adaptation to lockdown, however that did not emerge as the most relevant 

topic. I could have probed further, however, it is of more interest for the purposes of this study to 

know what the participants themselves choose to value in their narratives.  



52 
 

In the final chapter, I present my conclusions. The conclusions will focus on elements of the 

narratives which are considered generalisable and on the open nature of the methodology which is 

advocated for similar future research. 
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6 Conclusions 

The powerful narrative of the YS4C movement has successfully secured a place on the world stage 

for youth climate activists and given them a voice. However, each individual has their own personal 

narrative. At the start, I suggested that educators and researchers need to listen to the young people 

taking action within their local communities. This study has shown how listening to the individual 

voices builds a more vivid, contextualised picture and allows us to move beyond the sweeping meta-

narrative. Furthermore, for the participants, the act of re-living these experiences through narration 

is part of the process of determining their own stories to live by.  

The conclusions presented here have emerged from synthesising the findings in to the following key 

categories: context, contradictions, community and collaboration. Reference will be made to the 

links to the ‘stolen future’ narrative which were discussed within the process of re-telling the stories. 

To summarise those links, the following table was made (Figure 6.1).  
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Context 

The findings of this inquiry were inextricably linked to notions of place, temporality and sociality, 

which suggests the importance of localised studies which allow contextual issues to come to the 

fore. It was seen that the individuals’ stories both echo and diverge from the meta-narrative; at 

times this happens within the same sentence. This shows how a collective narrative fails to account 

for the intricacies of individual experience. The participants included insight and nuance which the 

‘stolen future’ narrative overlooks. Through structural organising, strategic discussions, 

comprehensive lists of demands and ideas of a ‘just transition’, the Youth Strikers have shown an 

approach to action which is far more sophisticated than the meta-narrative can convey.  

Contradictions 

Conflicting ideas were common both within and across the narratives. The fear that drives the 

‘stolen future’ narrative is evident in many of the narratives to varying degrees. However, there 

were discrepancies between the emotional responses detected and those reported. This reveals 

either a lack of emotional awareness or an inability to articulate those emotions, implying a need for 

support in developing these skills.  

Furthermore, it was found that the role of youth evoked conflicting representations. The participants 

portrayed themselves as leaders and agents of change whilst also recognising their powerlessness 

and need for support. Some participants regularly portrayed the Youth Strikers as the protagonists, a 

framing which is consistent with Han and Ahn’s (2020) conceptualisation. One participant placed 

Youth Strikers within the ‘villain’ role by depicting nature as the victim and all of humanity as the 

perpetrators. This is evidence of conflicting self-perceptions, with Youth Strikers filling the roles of 

both victims and heroes, and even villains at times. In the task of transitioning to a regenerative 

future, we must ensure that youth have a role which fits with their stories to live by. 

In terms of perceived progress, the narratives showed more nuance than the hyperbolic messaging 

of ‘nothing is being done’. Vague reference was made to the ‘total inaction’ of those in power by 
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some participants while others expressed some faith in institutions and organisations to take action, 

thereby deviating from the premise of the ‘stolen future’ narrative. Similarly, participants 

commented on both potential and achieved impacts, including the success in preventing the 

expansion of Bristol Airport. The participants in this study notably avoided assigning blame. This 

could be due to the abstract nature of the ‘villain’ role in the meta-narrative which does not give 

clear direction as to where to apportion blame, or perhaps it suggests that the youth activists are 

more focussed on moving forwards. Overall, the hyperbole of the ‘stolen future’ narrative cannot 

capture the complexity of the ever-changing situation and the youth activists will need support in 

developing their critical thinking to address this. 

Community 

The youth-led nature of the movement was a key factor for many participants. Moreover, sociality 

emerged as the most prominent commonplace which shows the importance of community to the 

activists. It was claimed by one participant that the collective concern for the future has been 

instrumental in creating a sense of community within the movement. Diverging from the ‘stolen 

future’ narrative, the participants all expressed elements of joy and hope. There is a sense of 

collective identity based on shared positive experiences which seems to be more prominent in the 

participants’ narratives than the emotional burden implied by ‘stolen future’.  

Collaboration 

Effective internal collaboration was evidenced by comments from multiple participants regarding 

clearly assigned roles and support networks within the movement. However, participants recognised 

the limitations of youth power and the need for adult support. Indeed, the lack of concrete action 

from supportive adults was a cause of deep frustration for some. The task of creating a regenerative 

future will necessarily be collaborative (Figueres & Rivett-Carnac, 2020), hence researchers and 

educators must find their own role to play alongside the youth.  
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 Towards the Task of World-Building  

This study has filled a gap by providing an approach to research into youth climate activism which is 

both open and exploratory. The intention is to inspire a mobilisation of educators and researchers to 

pursue creative methods with world-building potential. 

Although this study treated YS4C as a single global movement, in reality multiple groups operate 

under this umbrella term with distinct forms, strategies and narratives. Further research could 

explore the distinct approaches of local movements, which will be particularly interesting in a post-

COVID world in which activists will be looking to new tactics and potentially new narratives. Another 

avenue for exploration would be the over-representation of females in YS4C - the suggestion that 

this could be explained by the prevalence of female leaders requires empirical evidence (Wahlström, 

et al., 2019). Similarly, a further avenue for research is the impact of Thunberg’s personal story in 

the mobilisation of youth climate activists. This study has alluded to the need for greater support to 

develop emotional intelligence in youth climate activism and the duty of educators in meeting this 

need. Further research into the emotional realities of youth activists would be a useful starting 

point.  

This study framed itself as laying foundations for the collaborative task of world-building: to 

continue this task further studies must necessarily focus on the future that young people envisage.  
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Initial Idea – mixed methods 
study into schools’ responses 
to strikers

Pause during covid-19 pandemic.
Development of the idea – a 
more reflective approach -
Discovery of Narrative Inquiry 

Realisation of narrative in an 
additional context - the YS4C 
meta-narrative. Restructuring of 
literature review to fit with this.

Consideration of Data Analysis 
Methods. Pressure of Research 
Questions 

Final Design. Meta-narrative as a 
tool to frame the NI.
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I am of the wrong generation to be an active school striker myself. Although I did once 

organise a school strike at the age of twelve when the UK went to war in Iraq. 

Unfortunately, it was not particularly successful.  

As well as being an activist at heart and campaigner for justice, I have recently realised that 

you cannot be a true socialist without also being an environmentalist. The exploitation of 

people and planet are so inextricably linked that it makes no sense to oppose one without 

opposing the other. Although it may be my passion for defending human rights that brought 

me to the environmental movement, I have always been an environmentalist through sheer 

hatred of waste. And destruction. As I grow older, I am willing to work much harder to 

protect what already exists.     

All of this to say, I have a deep connection to the aims of the movement.  

Personally, I became involved in Extinction Rebellion in February 2019. I took on various 

roles, including coordinating the local group in South Bristol. Although I have taken a step 

back to focus on other commitments, I would still define myself as an environmental 

activist.  

Through my work as a secondary Mathematics teacher in Bristol, I have sought to bring my 

values into my work by striving to teach issues of environmental and social justice through 

the Mathematics curriculum and attending conferences and work groups to develop these 

ideas. Earlier this year I set up an environmental campaign group for students in my current 

school which allowed me to support students in engaging with activism. The buzz created 

through Greta’s visit helped me launch the new club with much success. Sadly, we then 

went into lockdown soon after.  
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Through meeting my supervisor at a climate conference at the university in October, I was 

invited to take part in another research project focussed on the CEE and young people. 

Through my involvement in that and the planning of the present research project, I was 

finally able to bring together the three strands of myself: activist, educator and researcher. 

And in a genuinely meaningful way. I am incredibly excited about the opportunity to carry 

out this research and hope to produce something of value to all of those communities I 

represent.  
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Demands of Bristol Youth Strike 4 Climate 

 

Taken from: https://www.bristolys4c.org/demands [24/06/2020] 

 

https://www.bristolys4c.org/demands
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Demands of UKSCN 

 

Taken from: https://ukscn.org/our-demands/ [24/06/2020] 

 

https://ukscn.org/our-demands/


Appendix 4.1 – List of Virtual Field Work Sources 

  

 

Podcasts 

Climate Crisis Conversations https://climatepsychology.podbean.com/  

Outrage or Optimism: https://globaloptimism.com/podcast/  

Summer with Greta: https://www.bbc.co.uk/programmes/p08kbsm0  

 

Videos 

Climate Protests and Civil Disobedience: https://www.youtube.com/watch?v=u_7pGfRnZao  

VICE Documentary, ‘The 16 Year Old Calling Out Global Leaders on Climate Change’: 

https://www.youtube.com/watch?v=oCVQdr9QFwY  

BBC Newsround, Two years of Greta - what impact has she had?: 

https://www.bbc.co.uk/newsround/53816924 

Greta Thunberg speeches: 

https://www.youtube.com/watch?time_continue=3&v=zKTQW5i9_p8&feature=emb_logo ; 

https://www.youtube.com/watch?v=TMrtLsQbaok&t=1s ; 

https://www.youtube.com/watch?v=VFkQSGyeCWg ; 

https://www.youtube.com/watch?v=EAmmUIEsN9A&t=77s ; 

https://www.youtube.com/watch?v=g0G6AynmOU8 ; 

https://www.youtube.com/watch?v=rYNM4rsnNFM&t=12s   

Webinars 

Eco-anxiety school staff training with Caroline Hickman and Clover Hogan. Mon, 27 April 2020 

 

https://climatepsychology.podbean.com/
https://globaloptimism.com/podcast/
https://www.bbc.co.uk/programmes/p08kbsm0
https://www.youtube.com/watch?v=u_7pGfRnZao
https://www.youtube.com/watch?v=oCVQdr9QFwY
https://www.bbc.co.uk/newsround/53816924
https://www.youtube.com/watch?time_continue=3&v=zKTQW5i9_p8&feature=emb_logo
https://www.youtube.com/watch?v=TMrtLsQbaok&t=1s
https://www.youtube.com/watch?v=VFkQSGyeCWg
https://www.youtube.com/watch?v=EAmmUIEsN9A&t=77s
https://www.youtube.com/watch?v=g0G6AynmOU8
https://www.youtube.com/watch?v=rYNM4rsnNFM&t=12s


 Appendix 4.2 – Potential Phase 3 Questions  

 

 

Topics which may emerge Resulting questions 

Attending large rallies At the rally you told me about, what was 

your favourite moment? What was 

happening? How did you feel? Who was 

there?  

Making friends Tell me more about some of the people you 

met. 

Involvement/support of adults You mentioned something about …. , can 

you tell me more about that person and 

their support? 

Response of school You mentioned the way your school 

responded, can you tell me more about 

that? 

Emotional responses What sort of things do school strikers say 

about their feelings regarding the climate 

crisis? What words often come up in 

discussions about emotions? 

 



 Appendix 4.3 – Interview Protocol – Revised Version 

 

Phase 1:  Intro – My name is Lauren. I am a teacher, a part-time Maths teacher. I am also a part-time 

student at the University of Bristol which is why I am conducting this research, in the school of social 

sciences.   

Phase 2: 

Phase 1 Questions Notes 

Do you consider yourself an activist?  

 

How long have you been involved in the School Strike 

movement? 

 

How many strikes have you attended?  

 

Do you have a role in the organisation as well?  

 

Phase 2 Prompts Notes 

 

1.Tell me about your journey to becoming a school striker. 

 

 

2.Tell me about your first experience of being at a school 

strike – describe the scene. 

 

 

3.Tell me about some of the people you know or people 

you have met through school strikes. 

 

 

4.Do youth strikers generally spend much time talking 

about their feelings in relation to the climate crisis?  

 

➔ Tell me about an experience of hearing youth 

strikers discuss their emotions. 

 

5.Do you remember any particular conversations you had 

at that time, with adults, about going on the schools 

strike? 

 

➔ school adults? 

 

6.Tell me what it has been like to transition into lockdown 

- what's that been like to try and adjust to the new 

situation? 

 

➔ Personal / movement 

 

7.Looking forward, how do you see the future of the 

movement? 

 



 Appendix 4.3 – Interview Protocol – Revised Version cont. 

 

Phase 3: Questioning Phase 

Phrase questions using informant’s own language. Only ‘what happened?’ style questions. 

No opinion and attitude questions. No pointing out contradictions. 

 

Phase 4: Concluding Talk (stop recording) 

Notes 

 

 

  

Questions (to jot down during phase 2) Notes 

  

  

  

  



Appendix 4.4 – Research Questions – Data Analysis - Matrix 

 

Inspired by Maxwell (1996) – adapted to include data analysis methods, rather than data collection 
methods.  
 

 

 



Appendix 4.5 – Field Notes – Interview Notes 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 4.6 – Analysis Step 1 – Transcripts – Example  

 

-Um, and so when you first decided to attend a school strike. Do you remember any conversations 

you had with adults, whether it's your parents or family members or adults at school, or... Do you 

remember any, any particular conversations that might stand out to you about that? 

] [no pause] No, but, I remember conversations with, like, friends, and a couple of other people at 

school. Um, one of my friends I was trying to get them to go with me, but they just didn't see the 

point. And that really, really made me very annoyed because, it was just, I don't understand how you 

can't see the point. Another person I talked about so well just started talking about ‘Oh, great a day 

off school, I’ll go’. And that also made me mad because what's the point in going if you're not going 

to try and make a difference. I don't think they understood, either but it was about, which just kind 

of made me stop because I there, because people need to understand, everyone needs to be able to 

understand what is going on. And the fact that they did such a huge thing just doesn't. It just wasn't 

good really, yeah. 

-Interesting, thank you for sharing that. And that so it's interesting that it's more your friends’ or sort 

of classmates’ reactions that you remember, rather than any teachers did, did any teacher say 

anything? Do you remember if you had any comments at the beginning from any teachers or any 

point? 

] Um, I remember when we were leaving, when we were leaving school, the people at reception, 

were kind of saying ‘Well done for doing this’, which was really really nice of them. Yeah, that was 

really nice of them.  

-Great, so you had a bit of support. And so all of that so far has kind of been about what it was like 

before coronavirus hit. Now obviously we're in quite a different time, and obviously you can't really 

strike from school when school isn't happening. Um, so, I just wonder if you could tell me a bit about 

what has it been like going into this lockdown, how, how's it been for you to adjust to this new 

situation?



Appendix 4.6 – Analysis Step 1 – Transcripts – Example cont. 

 

] What do you mean as in like.. what bits of it?... I don’t really know…  

-Yeah, they're good question, good question. I specifically didn't specify to leave it open. So I 

suppose there's your, your right to ask there's kind of two aspects to my question for you as an 

individual, but it's also for you as a school striker as part of a wider movement. So I suppose those 

are kind of two separate questions really but you could pick and choose which bit you want to 

answer or if it comes all together.  

] yeah, OK, so, I, I've not really heard anything from... so I always look out on the Extinction 

Rebellion, on the Extinction Rebellion Instagram for anything that I need to know but I haven't seen 

anything on that for a while, so I don't really know what's going on. I know that there have been a 

couple of things that happened, I think in London, where there were there were things like people 

put pairs of shoes laid out to resemble people without to be there. And that was really nice to see. 

But I haven't really seen much else. But one thing I have, one thing I did want to talk about was that 

with the air travel industry. With the. I'm not sure how to close this. So, because things have been 

good working with that. What's, what's happened is this giving. This isn't like I notice that this isn't 

particularly. I'm not sure if this is completely relevant but this is like, interesting.  

-Umm [encouraging sound].. 

] My dad’s job is to do with focusing on what technology should be used to help in the, in the travel 

industry, and he has told me that it's one thing but looking at doing is changing the way air travel 

works so that it’s more accurate and fuel effective and things like that to make it more eco-friendly. 

And I thought that was really interesting to say everybody was like basically telephone again so we 

can get an update.  

-Riight. 

] That's gonna come out very well that should be good.  

-Oh, that’s interesting. 



Appendix 4.7 – Analysis Step 6 – Case -by-Case Summary   

 

 

 



Appendix 4.8 – Analysis Step 5 – Identifying Initial Themes – Highlighting 
Transcripts   

 

 

 
Colour-coding Key →  



Appendix 4.9 – Analysis Steps 6 and 7 – Question-by-Question Breakdown   

 

 

 



Appendix 4.10 – Information Sheet 

 

University of Bristol Education (MSc) Dissertation Project - Information Sheet 

 

The purpose of this study is to explore experiences of youth climate strikers. The nature of the study 

has been adapted since the covid-19 outbreak and will look at the way that young activists have 

adapted to this new situation. The participants will be asked to talk about their experiences as part 

of the youth strike movement before the lockdown and also during it.  

The hope is to shed some light on the ways in which young activists make sense of crises, referring 

both to the climate crisis and the coronavirus crisis. This may be of use to the young people 

participating in the research themselves and also to the wider community of researchers and 

environmental activists.  

The data collected will be the stories told by the young people. This will happen through a one-to-

one interview over video conferencing software, such as Skype. This interview will be recorded. 

Parents/carers who wish to be present during the interview are free to do so, with the agreement of 

their child who is the participant in the study. To be clear, the parent/carer would be present only as 

a silent observer and not as a participant themselves. 

Participation is voluntary and participants are free to withdraw at any time before, during and up to 

two weeks after the interview, without giving reason. Parents/carers reserve the right to withdraw 

their child from the study, within the same timeframe. In the case of a withdrawal, all data would be 

deleted immediately and not considered in the study. 

The data analysis will involve transcribing the recordings. In the case that a professional transcription 

service is used, it will be through a company which has been approved by the University to process 

data subject to the Data Protection Act. Data will be stored on secure university servers and deleted 

once the data analysis phase of the research is complete. 



Appendix 4.10 – Information Sheet 

 

All names will be anonymised in the final report and nothing will be included that could give away 

the identity of an individual. A final copy of the written report will be sent to you at the end of the 

study (September 2020) if you request this. The report may be circulated to other interested parties 

in the School Strike movement.   

In the case of concerns or complaints, these can be addressed to the project supervisor, David Sands 

at david.sands@bristol.ac.uk. 

If you have any further questions before you are happy to sign the consent form, please contact me 

at lh17711@bristol.ac.uk. 

 

 

Thank you for your participation. 

Lauren Hennessy 

mailto:lh17711@bristol.ac.uk


Appendix 4.11 – Participant Consent Form 

 

 

Participant Consent Form 

 

1. I confirm that I have read and understood the information sheet. I have had the opportunity 

to ask questions which have been answered fully. 

 

2. I understand that participation is voluntary. I am free to withdraw at any time before, during 

and up to two weeks after the interview, without giving reason. I understand that my 

parent/carer also has the right to withdraw me from the study. Upon withdrawal, all data 

would be deleted immediately and not considered in the study. 

 

3. I understand that during the interview I can choose to have my parent/carer present in the 

room with me.  

 

4. I understand that the interview will be recorded and the recording and transcript will be 

stored securely on school or university servers, until the completion of the data analysis 

when it will be permanently deleted.  

 

5. I understand that if I have any complaints, they may be addressed to David Sands the project 

supervisor at david.sands@bristol.ac.uk. 

 

 

 

Signed:         (participant) 

 

 

Date: 

 

 



Appendix 4.12 – Parental Consent Form 

 

Parental Consent Form 

 

1. I confirm that my child and I have read and understood the information sheet. We have had 

the opportunity to ask questions which have been answered fully. 

 

2. I understand that participation is voluntary. My child is free to withdraw at any time before, 

during and up to two weeks after the interview, without giving reason. I reserve the right to 

withdraw my child from the study within the same time frame. Upon withdrawal, all data 

would be deleted immediately and not considered in the study. 

 

3. I understand that during the interview I have the option to be present and this is to be 

agreed between myself and my child.  

 

4. I understand that the interview will be recorded and the recording and transcript will be 

stored securely on school or university servers, until the completion of the data analysis 

when it will be permanently deleted.  

 

5. I understand that if I have any complaints, they may be addressed to David Sands the project 

supervisor at david.sands@bristol.ac.uk. 

 

 

 

Signed:        (parent/carer) 

 

 

Date: 

 

 

 



Appendix 4.13 – Full Ethics Application 

 

Project Summary 
 

Name(s): Lauren Hennessy 

Proposed research project: Making sense of a crisis from within a crisis: the experiences of youth 

climate strikers during the covid-19 pandemic 

Proposed funder(s): N/A 

Discussant for the ethics meeting: William Barkley 

Name of supervisor: David Sands 

Has your supervisor seen this submitted draft of your ethics application? Y/N 

 

Outline of the project: 
 

This study will explore the stories of young environmental activists and their involvement in the 

School Strike movement*. Given the current context, two months into the covid-19 lockdown in the 

UK, the study will explore how the activists have adapted to the new situation and what it means for 

the movement. My personal interest in this topic stems from my own environmental activism. 

Hence, I will be positioning myself as a fellow activist when speaking to the young people, in order to 

establish a relationship of trust and transparency. It is recognised that my personal investment in the 

cause will have implications to the validity of the study and this will be considered throughout. 

 

Environmental activism can be driven be a variety of motivations which will be discussed further in 

the literature review. The strongest driver for action is self-motivation (Grønhøj and Thøgersen, 

2017), which must itself have a cause. This study will look for clues to the motivation of the activist, 

whilst recognising that determining true motives is a complex psychological exercise. It is important 

to recognise that the Climate and Ecological Emergency (CEE) is “one of the biggest threats not only 

to human society but also the stability and wellbeing of ecosystems across the world.” (Thomas et al, 

p.96). Given the scale of the problem many people feel anxiety about the CEE, this has been termed 

‘eco-anxiety’. Pihkala (2018) suggests that although many sufferers of eco-anxiety are people who 

have experienced direct impacts of the CEE, “even more people experience anxiety because they 

feel that climate change is taking away their future.” (Pihkala, p.546). The implication for conducting 

research with young environmental activists is that a high level of sensitivity from the researcher is 

required. 

 

Five or six young activists will participate, with parental consent. The sampling method will be 

snowball sampling, drawing on personal contacts as gatekeepers to potential participants. After 

making initial contact, if more than six people respond I will select six of them to participate. I will 

select one of the participants to pilot the study with, conducting their interview before the others 

and using the experience to hone my interviewing technique and modify the structure if necessary.  

 

The methodological approach selected is narrative inquiry, hence the focus will be on the stories 

told by the participants, or informants. The interviews will be conducted in the narrative style, using 

an adaptation of the framework suggested by Jovchelovitch and Bauer (2000). This is a very open 

form of interview, even more so than a semi-structured interview, so as not to impose structure on 

the stories the young people tell. They will be given the space to express their experiences in the 



Appendix 4.13 – Full Ethics Application 

 

way that makes sense to them. The most important feature will be the questions that I pose, which 

must be based entirely on the narration I have heard, using the language of the participant 

themselves. The interview protocol is detailed in one of the attached documents.  

 

The data collected will be the stories as communicated by the informants; of particular interest will 

be the way they construct those stories and give meaning to their experiences. The data will be 

transcribed and analysed using narrative structural analysis.  

 

The hope is that participating in the study will facilitate both the participants and the researcher to 

make sense of their own experiences of activism, as well as providing valuable learning for the 

research community into how youth activists respond to crises.      

 

 

*School Strike movement is used as a collective term to refer to the collection of youth activist 

movements using school strikes as a tactic to raise awareness of the Climate and Ecological 

Emergency (CEE). Some specific groups within that movement are UK Student Climate Network, 

Youth Strike 4 Climate, School Strike 4 Climate and Fridays For Future.  

 

 

References 
 

Grønhøj, A. and Thøgersen, J. (2017). Why young people do things for the environment: The role of 

parenting for adolescents’ motivation to engage in pro-environmental behaviour, Journal of 

Environmental Psychology, 54, pp. 11-19. 

  

Jovchelovitch, S. and Bauer, M., W. (2000). Narrative interviewing [online]. London: LSE Research 

Online. Available in LSE Research Online: August 2007 

 

Pihkala, P. (2018). Eco-anxiety, tragedy, and hope: Psychological and spiritual dimensions of climate 

change. Zygon, 53(2), 545–569. 

 

 

 

Ethical Considerations 
These notes were constructed with consideration of guidance from: 

School of Education staff (through Blackboard, taught sessions and supervision) 

Bristol University School of Education Ethical procedure 

British Educational Research Association (BERA) guidelines 2018 

Caroline Hickman, Department of Social & Policy Sciences at the University of Bath and Climate 

Psychology Alliance (CPA) Executive Committee 

A fellow MSc Education student: William Barkley – suggestions made in this conversation have been 

typed in bold. 

 

 



Appendix 4.13 – Full Ethics Application 

 

Researcher access/exit 

I will use existing contacts in the youth strike movement to access potential participants. These 

include contacts made through my own activism, as well as through my work as a teacher.  

I have already gained permission from a member of senior management at school to contact a 

particular student who I know through the Youth Environmental Society I set up. They are known to 

me as somebody who is active in the School Strike movement and would be a good starting point to 

make contact. I will first contact parents and gain consent (see point 4).  

When contacting young people who I have met through my involvement in environmental activism, I 

must be mindful of my responsibility to both the activist organisations and the University to do this 

in an appropriate way through existing platforms.   

 

If more than six people respond to my initial communication, I will choose six of them to participate 

and will thank the others for their interest and let them know that they have not been selected.  

The young people I reach out to will not be pressurised in any way to participate in the study. Trust 

between researcher and participant will be paramount to this study and will be established through 

transparency.   

After the conclusion of the interviews, I will email participants with a thank you message and invite 

them to contact me should they have any further questions about the research.  

 

 

Researcher bias 

I am approaching this study not only as a researcher, but also as an environmental activist. 

Therefore, I must acknowledge this in both the way I present myself to the participants and the 

resulting write-up. The methodological approach of narrative inquiry calls for transparency between 

researcher and participants (see point 3).  

 

Power and participant relations 

It will be very important that the participants are made to feel comfortable at the start of the 

interview, so that they have a positive experience and feel able to talk freely. Although I will not hide 

the fact that I work as a teacher, I will make it clear that I am talking to them as a researcher and not 

as a teacher. For the narrative inquiry method, it is also important that the participants understand 

the researchers own positioning in relation to the topic, hence I will tell them at the beginning that I 

am also an environmental activist. I will be open about my own beliefs in the initial phase but 

thereafter I will be careful not to express many views of my own as this could influence the data.  

 

 

Information given to participants 

Potential participants will be sent an information sheet by e-mail (see attached). This is to be shared 

with parents/carers.  

 

Informed Consent 

The young people who are selected to participate in this study will be over the age of thirteen and 

hence able to give their own informed consent. However, I have also decided to speak to the 

parents/carers before conducting the research to ask for their consent. Due to the nature of the 

research, which involves discussing a potentially distressing topic which the young people are 



Appendix 4.13 – Full Ethics Application 

 

invested in as activists, it seems appropriate that parents are fully aware of what is being discussed. 

Parents/carers will be informed of the research via telephone call before the interviews take place. 

Participants and parents/carers will then be emailed an information sheet and a consent form to 

read and send back.  

If a student from my own school agrees to take part, I must email their consent from to my school, 

as requested by the senior member of staff I consulted with.  

 

 

Participant’s right of withdrawal 

 

Should a participant wish to withdraw at any point before or during the interview stage they will 

have the right to do so. If a participant wishes to withdraw during an interview, they will have the 

choice whether they wish to recommence on another occasion or withdraw completely. After 

completing the interview phase, participants will be given a two-week window in which to withdraw 

their data should they wish. In the case of a withdrawal, the recordings and transcripts would be 

destroyed and the data would not be recorded in the project. I would then need to contact another 

potential participant to replace them.  

The parents/carers of participants will be given the same rights as the participants themselves to 

withdraw their child from the study. 

Concerns/Complaints  

If a participant feels negatively affected by their participation in the study, I will provide some links 

to resources that could help, this will be explained in the information sheet.  

I will also provide the contact details for my supervisor on the information sheet in case participants 

or their families have concerns or complaints that they do not wish to discuss with me. 

 

Safety and well-being of participants/researchers 

The physical safety of participants and researcher will not be put at risk in this study. Due to the 

covid-19 pandemic, asking participants to go anywhere outside of their homes could constitute a 

health risk. Hence, interviews will be conducted entirely online using video conferencing software. 

Parents/carers will be given the option to be present in the same room as the young people during 

the interview process, however this will be at the discretion of the families themselves to decide 

what feels most appropriate to them.  

The use of technology could pose e-safety risks, particularly when conducting research with young 

people. University of Bristol supported remote conference facilities will be used (see point 9). 

The emotional well-being of participants and researcher is an important ethical consideration of this 

project. All of those involved will be committed activists in the environmental movement, which 

naturally involves a high degree of emotional investment to that cause. This implies an above-

average level of concern about environmental issues, potentially serious eco-anxiety. On top of that, 

we are in the midst of a global pandemic which is affecting people’s well-being through both the 

concern caused by the virus and the constraints to our liberties due to the measures to suppress the 

virus. Caroline Hickman noted here that the young activists she has been speaking to recently are for 

the most part extremely angry that the reaction to covid-19 has been so drastic and is distracting 

people from the climate crisis. Bearing all of these tensions in mind, it is likely that through the 

process of interviewing, many of these concerns are brought to the surface. This could impact on the 

well-being of participants and/or researcher. As the researcher and the adult, I must also be very 
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careful not to let my own fears and concerns about the current situation weigh down the young 

people I am speaking to. I will make sure the interview concludes in a light-hearted manner, by 

allowing some time at the end to have a joke and conclude the interview with positivity.  

If I have a concern that a participant seems distressed after an interview, I will contact the 

parent/carer to let them know.  

 

 

Anonymity/confidentiality 

Participants will not be named in the study - pseudonyms will be used to refer to the individuals at 

all times. No personal information which could identify them will be included. Information about 

participants will not be shared with other participants.   

 

Data Collection 

Interviews will occur using university approved software, such as Skype for Business. 

Depending on the preference of the individual participant, this may be in the form of two shorter 

interviews (approximately half an hour each) or one longer interview. The timings will be arranged at 

the convenience of the participants.  

The data to be collected is the stories of the young people. This raises ethical questions of ownership 

and misrepresentation. The information sheet clearly states that I will be recording the stories of the 

activists and that they should only share with me experiences they are happy to have recorded. I will 

address the issue of potential misrepresentation by ensuring that at the end of the interview 

process, I reflect back to the participants the main points that I have heard and some of my initial 

reflections. This gives them a chance to feed into the analysis process and maintain their sense of 

ownership.  

 

 

Data analysis 

The recordings will be transcribed as the first stage of the analysis. If I were to use a professional 

transcription service, in which case I will use a company which has been approved to process data 

subject to the Data Protection Act. However, if time allows it I intend to transcribe the recordings 

myself.  

 

 

Data storage 

Data will be stored on my personal computer which is password protected, as well as backed up 

through University of Bristol servers. Recordings will be deleted once the data analysis phase of the 

research is complete. 

 

 

Data protection  

All processes will abide by GDPR, no unnecessary information will be collected or held for longer 

than necessary. Any data from withdrawn participants will be deleted immediately and not 

considered in the study. 
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Reporting of research 

The hope is to shed some light on the ways in which young people make sense of crises. This may be 

of use to the young people participating in the research themselves and also to the wider 

community of researchers and environmental activists.  

 

All participants will have the chance to receive a copy of the report at the end of the project upon 

request. Representatives of the youth strike movement and other environmental groups will also be 

offered a copy, as will Caroline Hickman, as an acknowledgment of her advice in the early stages. 

Participants will be offered in the information sheet that the report may be circulated in this way 

among interested parties.  

 

 

 

 

 

 

 

 

 

 

 

 

 

If you feel you need to discuss any issue further, or to highlight difficulties, please contact the GSoE’s 

ethics co-ordinators who will suggest possible ways forward. 

 

Signed: L. Hennessy (Researcher)  Signed: W. Barkley (Discussant) 

Date: 14.05.20 

 



Appendix 4.14 – Ethics Approval 

 

Ethics Online Tool: application signed off 

Research Governance and Ethics Officer <Liam.McKervey@bristol.ac.uk> 

Tue 19/05/2020 11:20 

To: 

• Lauren Hennessy <lh17711@bristol.ac.uk> 

Your online ethics application for your research project "Making sense of a crisis from within a crisis: 

the experiences of youth climate strikers during the covid-19 pandemic" has been granted ethical 

approval.  Please ensure that any additional required approvals are in place before you undertake 

data collection, for example NHS R&D Trust approval, Research Governance Registration or Site 

Approval. 

 

For your reference, details of your online ethics application can be found online here: 

 

http://www.bristol.ac.uk/red/ethics-online-tool/applications/105162 

 

http://www.bristol.ac.uk/red/ethics-online-tool/applications/105162

